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' “1angarstefm me:asurea Df a:hlévement._ Thus, an ébse:vat_ s
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TI‘IEIE were no felat;.anshlps ‘With =i.3§3., hotb o

Hawev&r, t:};‘ere '

' a‘:hfiavemen!';classifi:atian': E‘?%L“E"” E?Gti :

nfﬂrmati@n ; ~en r:he

T ehiERd "é:tc'ept:;fér at.t_ !tiaﬁ -anﬂi.pe:izfcrfnéﬁcé -r\atiﬁgs;) T’hese daiﬁ‘:a Emggeat ,
B ;héi;'- seatwﬂrk waa a qual Lativailg d::.fferent experiem:e fcm 1@@3: &chievcs"
ﬂ t’ha@ higher ac:hlevers- Further az;al?ses nf-rthe vnarrativa ﬂata :%\feﬁaledff"
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- ﬁat be axpected t::/be sensible.,_

than d:j,ffezrent in N the ways tﬁey dealt with se t:wsﬂcg R

3, RS =

betwean instruc i-;mal pfat“ticekaﬂd at‘udent respfmse ca'ii Snly be hypothe— L
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of ‘using seatwark ES- al way tnsvfre
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‘of purposes of 'assign-

Iéacher dé;tg:f ) ‘,.l T _
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:Monitoring seatwork | ..

. Evaluation and feedb

c;ﬁﬂﬁg;@g from te
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e design of ft'liei “Student Re

Evaluation ‘Study (Fisher, et
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-In the field notes, the observer described what the child was

dping, what he or she seemed to be attending té, how seatwork was
approachéd, what the student did when CS)hE:EﬁcoﬁntEfEa a problem,

and -how suacassfuj the student was. The sh;ervatioaal record

\H
i
l
"

inelu ded as much information as possible ahout theain 1StT :ti@nalf

rr,

: stimuli.pféEEﬁt at the given moment. - Copies of the seatwork were

» obtained or described in detail. Teacher explanations of ass igﬁméﬂﬁ%
- . . . B ? - . = - \\\
.were audio-recorded: . oo N

A
5,

Aft ,f an QbSéfvatlan was comple

ted, .the observer Eapeﬂ‘a

B ‘m

:-detailed narrative record. of the morning‘s observation that included ..

o]

s - . - 3

- times.-- Also-npted after the observation was the completed performance

of the chlld on 3551gﬁed work that day and any teacher feedback on that
work that was seen or heard. N 7 . . D 7 -

= . . - - . - . . ) -

~Thé;r guitiﬁé data provided a;ﬁéfytdéﬁé%iea record céEWha; the -

"F“

Y 5 -

child yas doing on a minu te—to—mlnuﬁe basis. For gxamplé;1::, e =

3

,9:51  J. looks back aﬁ;t‘h‘e:bgai‘f and yrites "te™ .

-2 _‘_.

g 1 aks around sﬁme

,,,,,,, 51

es. indicate te .

ol
i
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r
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e
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I‘T
\
fi=d
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D-
m
[ag
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W
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T o Whera he 1ooked up ‘at the board while zgpying)

R _— and ghen 1opksaug,§tﬁs.‘(sittiﬁg azrass the tablé

£ R : R
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from him) as'ﬁhe Eeazher is elaborating on.a fact
in the story that S. has ‘just read. (The teacher
at this table. J.

reads’ with 1ndividual studen és
é his seatwork

has baan calle& to, Ehat table t
talking to a friend

after thE“EEthEf saw h
J. looks up at the boa¥d and then

copying.)

at hiszéesk;)
writes "g c/old," (the slashes indicate where he
looked up =t theégaard wh;le he ;as ring.) -
infcfmal_i
, in order g@ tap !

al dataweresupplemenged with
in order

*  The observation
tions with students about wcn:k dane that rm:rning,

the student'é understandlng of how and why (S)hé was dalng

—warki—-Ear example, the chlld mlght~haVE—bééﬂ asked ;D "shawfme
how-tc de this page or "Haw dld you kuow to chacse thiS’wnrd instead -

Guasﬁlans dasignad to eliaig the child s uﬂdéfstandings
i learnin : > ;;
4 you & do-

DE that ward?“
of ﬁhe purpose of the watk weré:“What are you learning abaut when you
and "Why do you think your teacher wanted you t
. . . : ‘a.;iw} .

seatwork aﬁd its use.

do this ﬁ@rg?“
‘this page?" o . | .
‘;f, 'fhe:éight achers were alsé inééfviewed b§th Qrmally aﬂd
infnfmaliy ta detgrming Ehe;r per pécpiFéS:Q
iEQS are descrlbed fu5ther71n the data analy is sect

Ihgsg'in terv

_'of,tﬁis{gaper_

s
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"Data Arialiye aeg
Student data: Duentitet;yer nalyses ‘

‘of atterntion and seatwork performance were made of al

In order to select students for comparison purposes, ratings

na:zetive

e pe

objective é’g to 1dent1fy greupe of students

[
=]
o

and seatwork dat

s =

who were cons

i
\M\

tently teependieg to instruction in geeilite;ive

{adequate) or udfeeilitetive (@eé;& ways. 'Afféf“Séléztiﬁg exe:eﬁe

groups, narrative data were reviewed again to ide ”eify what was -~

common within each group and- contrasting between groups of students,r

Itvweeefelt_ehee ess ie of discr ete raﬁinge ofEEWe differenc,
types ef-gespen would be a more objeetlve indication “of stuﬂent

fespense p terns than an observer s or reader’'s. glebel rating.

Thue, the quent;tetlve analyses 1ald the basis for ehg ei \g cases

for Eurthe alitati ve, enelyses.‘ .
: V_Eeeeeee earlier wggk'ie geeehing effectiveness (e.p., Brophy & -
Eve;eeoe,“l976 Fieher et al., iQ?S) hee*ideﬂﬁified the student . -~

.veriebles,ef etteeti ;e Eask and sueeeeeful perfermaﬁee as- pre-=

di dictors of 1ong—;erm achievement the firet~eteﬁ wes to identify

sﬁudents who were- bnth attentive and euceeesful end etudents Whe
were ueuelly neither ‘attentive or sueceseful. ; . %11' >4
Procedures for reting s&udeu; ettention and perfermenee. The

"first stee in rat;ng the nerfetlvee was to dee;gnete distinet epi=

Esades of - eeedemie eetivit Whenevet there’ was a ehEﬁge in the o =;-
eeER the e;udent wee,we kiﬁg ‘on, the‘eempeeitien;ef the gr uﬁ (s)he
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‘was in, the type of activity required 6f the student, or ‘the pres-
ence of the teacher, 3 new epiéade began. Thus, episodes were as short
as a minute (for very brief seatwork tasks, féfféxémplé) and as

long as fifteen minutes. Within each episode, raters assigned a . .
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5, with é_fepzéséﬂtiﬁg almost no atten-

|..n

instru

tion paid to the task or uetion, 3 representing attention to

the task about half of the time, and é_fé@fégéﬁting attention :to”

the task for essentially all of the time during the episode. If ~

_the rater felt that there was not sufficient data in the narrative
to make a fatingi then that episode was ﬁcﬁ-scareda Narratives

I - w = =

were not rated by the Qbserver who had written thém.

,'agrEEﬁent withiﬂzéne'péinguép 88% of 113 episcdesg- éftet_thls

they worked -alone. Eezaﬁéé the ratings weré only g@iﬁg to be used

as a r@ugh Esﬁimaté cf Eyplcél attemtiveness, with the qual;tative N

as felt that this dg—

oo«

gnalyses'playiﬂg a more impgftant r31é i

in -no_cases was a;ﬁisag:,g‘gng,>

';ag eemant_was_ sufficieut.

— %

greate: than -2 palnts on a 5—p01nt scale. |

W

Ea;f ormance ratl ngs wer “ma de E or ‘each’ sepa:ate seaﬁwcrk as-

. signment; Student pe:farmaﬂﬁéVWasiratedig if 10C% @f 1l ansvers
-fwére';gffeéi, 3 if S fvail answers were correct, and;i’if_ﬁﬁné

oF almost mo agswers were cé§re;t;; If performancé had .not béen- S

?jgoxed'af could not.be fateér'théﬁ:na cmfé*ﬁas gi&eng Pairs of

" g

rate 2] S’ fEd ‘81 ass;gﬁments and aghieved 99% agreement within one "

o= fpoiné. After Ehis they wgrked aiﬁﬁa, :Asnwith the atténﬁian-’W\ =

fatings, thé person whc absefved a hili did not rate that child's

perfgfmance%:; i.g-F?, ,v-.;a_;'-;'r e
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. Means and standard deviations for attention and performance
fa;iﬁgSQEOE all target students at&~prE$§ﬂted'in:Table 1, along
¢ with total time observed, the number of episodes rated for at- .

tentcion, and:the number of seatwork asZignments that could be

rated for performance. Theéfe are different: numbers of scores for = .

= _ = I's

‘different e 7h ld ren bezau%e of different assignments of varying

' gélectirn cf extremp grcgps of ‘poor and adequate raspanders.

T EafliEf research on effective teaching and learning had suggested
that StudEﬂESZEDQld 1earn most easily when most af the time théy
-were feasonahiy attentive and sucgessful! fn:tgrms;af the rating

& .

ales useda th;s wauld ‘mean that mast af the time, students wauld

havg'fatiﬁgs OEreithef i or 5 on bath scales, indica;ing :hst_they:

.. were usually attending and usually successful.- e T .
ey e v c B . v
-In order to. find students who met tﬁi, Q”;tg”;arand those ¥ hé:ﬁj}ézu

didjﬁat; tﬁe:ﬁeféent @f each type;ﬁf tating thét‘was~béléw,i waé

ccmpuzed Th;s 1nfnrmatiﬂn 3153 appears im Table i. The higﬁer

© this figure, the less time the student was responding in a ay” o
,,h,likelylgo pfqﬁéﬁgf;eatﬁing_- For exam le,'Student 13 had
. ﬂisApgffgfmaEcé raningsibélaﬁ;i Th;sd;eané that .mést of~éhéft£ﬁé,i“
"ihé‘waé ;uéééssful'wéth %nlf héif (o:’less) of the ft%ms én'hiérg )
séatﬁﬁ%E’assignﬁéngéiﬁéiearly a ;éﬁgrd'oﬁ'failurag In géﬁtrést;A
' _Stqdent 12 had :none af h er a ;és%gﬁménﬁéAra ted bg;ég.i{ ATh;S mégﬁgij
tHat she always Perfarmed atiaf aul®e a level_of 80% af sll itéms 2 5{ :
‘ §°rrEc¢§'> ::_: S .» 7! ) ,_11 bé . S s R A  ;i
: ~ ) : o _ = p )

ERIC

Aruitoxt provided by Eic:



These data were then used-to idéﬁtify students as .
démgnstrating either poor, mixed, or adequate patterns of re-
sponding to instruction. The Qz;tgflaiselegt od (basedlén the
f:equancy distributions of éll students' scores and natufal
breaks between zluséers of sccres) were the fgll@wingz A Eg;g

_ é5§ansa pattern was de f 5 33 %ﬁe in which more than l%i of the
performance IaFingg-ggg'mcre Ehan 1427éf"thé_a§tentiﬁn ratings
were béléﬁ_&-; An aquuata raspajsa-patt ern was defined as one in

than 12% cftjﬁzperfafmance ratings and fewer than

152 of the attention ratings were below 4. A mixed pattern was

\
one in which only one condition was satisfied for clas ific%t;gn
in an.extreme grgpég(iiég,:atté tion and performance fatiﬁgs were
not gbﬁgfgent). ‘Be:ause tﬁése criteria were base&.oﬁ frequemcy
diét, ibu ﬁloné;iwithqﬁt stuééét or Qiass 1dent1ty gtta;hed to Lhé
=s§0fes; one égéFCé szgi if analyses ﬁas eilmlnated. ,Ih;t 15,

ts for axtreme group& wavld not hé_in%luenéed

by knnwledgg cf the students and tea Qhéts Ey the pe

11

, ltha>selgétibn! Lo T . ' )
When these criteria were applied, a group of eight=péaf.re—'
adequate responders-were 1dentifi
o : ’ L. N “ ST
se stuééntgff:35p0n525‘§§efp?§sente§ in 77
+ . . ) ;" =
= ‘ -
\ A
ali tatlve aﬁalyses ‘_\: o
ecéives’af»th study was. to ﬁgye beyond -
= N i‘g .
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*

student processes that occur during on-task or off-task times.

L

U‘

uring the year of observations, the weekly méatings of the re-~

sear:h staff gEﬁELaEEd saveral h pﬁtheses abDut fglevant dimensio
of student espanses durlng Saa;wark that might d;st;ng i'h pat-

terms- of aqu&atE responses from patterns af pOGf respanses.

Three’ key dimensxcns prnvlded a framéwgrk for a. sysgema ic review

_Gf;thg'ﬁarrativeg;'f'- , ’ : -

58 Qf difficulty. Iﬁése

1. Easiness of. response snd aware

<

twe factors are relaied to thé stuﬁanﬁs' usual performance

C e L

davel. Tha Flfst tahtar descflbe% the fiuéncy and autama= L

'tlzlcy Df thE studart 5 cognitive pr323551jg cf the instru¢tinn

E
.} =

- - and seatwqfk, Thag'is, how much "mental energy' goes 1nto
answering a'qugstiéﬁ»at'réading a passagé? Althéugh EWG ) f%a%&

studénts may‘a, rive at the same Cﬂfféﬂt angwer af perfarmsnaé, ;:
'they may dlffar in terms of how Easil }'

y reaﬁhed that gcal.a

Much of thé 1eafnlng Emph Sigéd>atithé,first gra de leve l,ig»

-,e" - B

::.the basis .of: latér 1Earn;ng;'(hen:é, 'basigfskills“aaf féaﬁiné;

:jw:%ﬁing, aﬁd math);iand must be "overléarn

© e -

»,is_fdf"onéself; Beeaugg;aﬁ:awareness that sgmethiﬁz is not .

‘understood is nacgssary>far éi%héf averﬁ.heipﬁseekiné
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OF 4 covert search for a new strategy (both processes of inter-

est in this study), this was considered an important dlmEﬂEi n

of student responses to seatwork tasks.

2. Strategies for doing work. A student may be "on-task'.

but applying an inappr@priéﬁé"strategf for answefiﬁg question

on a seatwork assignﬁent;'ﬁr failing to use a strategy tha;,‘

ould greazli*siﬁplify“tﬁe task. An impafﬁanthuestinn'of e

n the study was the type of stra y used by students

[y
b “ .

nterest
to complete their seatwork assignments. The term "strategy"
is used in a general sense to mean any approach e

used by-_thé-student to-arrive at an answer. It ingludes be-

hav;grs that may hav é su ppgrted 1aa:n1ng, such as 1£ talk

about thé task-or caunti,g on one's

W
I
ke
o |

o)
m
L]
(i)

™
b
m
=

T
h,
r
= o
m
'1
11

3. Attentlan to f:m;shing and awaraness@' ]

“During. t;he Yeaf, ) Ehe abservers ﬁOtEd many :Lnstancgs

= .

demcnsﬁrated it fﬁDfE @haﬁ anathat (e Bes malé vs. fe—. . .,

,ma-'le; nigh vs. low a;;;—hi’_evets); Relat;ed r;c: t;his was student ,,

€

; aﬁareﬁess “of hé pufpasé of assigﬂmenzs, in térm f the gk:[lls o
--<or cgngépts sgppasedly=baing'taugbt.ar practiceégi Thfgughgut

O
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. 14
L EhéiyeafihézﬁbSErvérs questiéned students informally (when

time and oppo tunlﬁy pe“mltted) abaut their perceptions of

" the purposes of variaus a?signménts, aﬁd it was of interest

to kneow if students'’ answers to :hesa quastlﬁng we:e rel d

to -other patterns of stu dant responses.’

Review of narratives. With these threa dimen 1sions in mind,

the_nazrativé fEﬁDfﬂSzéf-thé p@cr_gnd éﬁequate responders were re-—

u

read, w1th all 1nstances natgd that prcvlded iﬂfcrmatién'abéut the

thfee diménsians; Because of thé qua}itativeaaﬁd cometimes un-

' systematic nature of the data, direct comparisons between students

were not possible, but-case studies were constru&tédzﬁhat allow

Vgetwaen the groups of studanzs.,_Four pairs cf
case Sgudlés (of ccn;rastlng stgd 'tgiwiﬁhiﬂ 1 s,es) appea: in
thé Appendix Qf EQE papér to,deggnsﬁfaté,;hé’kiﬁd af.iﬁéidégts 5
used to iilusﬁ:gte,éaéﬁ'diﬁensi@ﬂi; ) e S
. e T ST : o - _ = A
_TEaﬂth aata. Quan;i;§ti;§ia§§;y§gs C R S -

There wera two saurges ef teaéhef data subjectgd ‘to° quanti—

_,tative anal} ,'K, transc?iptians nf audigtapés'af;teagth presentaﬁ
e - I - SRR e U SO o

tians of seatwatk . and twa farmal tegcher 1ntefvi

?JStudéﬁﬁs'ébdﬂg-; “V,aéstA In‘thg p,p,z, dsts are presented far

©

*?@ses for thE assignments, aﬁd 2) éxplanasiv1
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£

= - . =

tions of. needeqd c@gnitive strategies fgz:a;gamplishing thé task. -

= .
¥

* gories. Numbers in pare nthases refer to.the variable as listéd in
Table 2. : - : o . -

2 =

1. HNo §g§?9§g7§§§t9m2ﬁ§§ were made. The teacher did not

"déggr be. content being?caveréd or. explain why the task was

important. fZZ) :

2. The teacher describéed ‘the content to be covered but not

= 3 -

".a specific purposé for doing the assignment (e.g., 'This

page is about the s%uﬁaslof the letter g.") (21) - -

.3. The teachex feferggd to arége ifi -qu;gn;ﬂrglaﬁéd'pufpasg

or the assigﬁmént in terms Bf hnw the task heips the child Tt

’

Iy

) be&gme a Detﬁeffeader,matha i:iaﬂ, legrner, Etc (é Cage s

"Thls page w111 let ygu pra iiéiéhE»Q?Q sgunds of Eha léﬁ

" Bs SO when you ara réadiﬁg by ycufself and see a new word

wvith a g, :'Ea Efy Eath scunds.") (ED)

el

'; ’ Explaﬂaﬁia

ns Qf?;ttatégies Qa aded as any of the fgllgwing

ca;egaries (as many as appliad) ”  e

'ff l; Na szatemen; abcuttnnwta de the task was given béyand

infg*matign abaut finding it. “(e. gi;:"pg nggg ED and 61° in L

SOF (27) o

1;w“q*,yaur workh%"k

B -;Ei Fcrm Expectatigns weze included (e.g.,-"Remémber tn léavé:

'S'?Vand "Matk tne answers with Eif;lés But

Y . T S T

ERIC
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- i 16 .
{ 3. Procedural directions werafminlmgl explanations of steps
taken to arrive at answers. Pr -ocedural explama'icng did not -
1ncludé cognitive Efategiésrféf décidi%g cen the right answer .
(E,g@,A“REEd the sentences and iréie the pic ur;lthat goes
Cwienae. @) R
o 4. Cues were references to an isolated substantivé aspect - )

of the.task that the étudEﬁt’sﬁguld attend to, but’ cues aii not spell

out all s teps in thlﬁklﬁg througi a=task ({e.g., 'Watth the

=

'Sigﬁs, because this page has both. plus%s aﬂd minuses.") (24)

ies;ﬁere explicit statgmentg about how - L -

o

to think through the task and decide un the correct answer IR

(e.g., "Say the name of each picture to yourself. Listen to ’
\ﬂthé first sound that comes out-of your mouth. 1Is.it an £?

L . o ) : o SR § . -
", If it is; ‘then the word starts with the f-sound and you color

Ciemy @3 oL T i

’5f€ai%ablg zeaéheE%ex%laﬁat§£n$=ﬁgz§rdﬂﬁblé3;@ded,‘;Aéfggfilﬂgﬁ;il"‘

ment . on catggar es far pufﬁose stéte,égts was B9Z ﬁf all- presenta

ol ions cgded and agreemenﬁ on categordies of'strategies é;plained ~,&6=

wag'87zg All:difféfégces,werg reselved bg the princ pal investi-
e . : ) ' ’ 4 o 5 ] . - : . .

gator. . T - f o : SR

Uﬂfortuna;aly,.gﬂly about half of allf%eatw@rkftésksahéd ﬁfei{

'SEﬁtatan data .ava il ble. The reagans fﬁf missing data iﬁéiudé:
3 - - B

= =

; * . .

rs explalﬁed assigngents to ﬁne EEaﬂing group at a: time when ’ -

<. R ‘; : . TT— . . L

rver was focu éd,élsewheré;' ’"planatianswas,giVEﬁ béfa:e;
B - i . .= ) \ .

Eééﬁhe

A;

the o ,h

W»

the ébséfvér'érrivgﬂi axﬁlanat;an was recorded but Eould got be-
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=

-

transcribed due to classroom noise, static or low power; observer -

forgot tapes Qﬁzfécéfééfﬁ Iherefcre;zzhefmissing data ptcbablyr

does not reflect systematic error in recording one type of explana-

tion, and the existing data is treated as a representative, though
small, sample of seatwork presentations. Table 2 includes the

,number Df pfés&ﬁtatiéﬁs that EGQI&AbE’EﬁdEd_(Variabié 19) and

* are the b351s éf the cher seores CVarl El,s 20 thréugh 27).

' Interv;ews.' Two formal teacher interviews were conducted..

in'Eébiuary and Juﬁé. The February interview included question

[

- about how teachers selected saatwark, wha;‘fagtéfs they considered -

,oa

in zh@ésiﬁg 31gnment§, how avd when chi ldren fECELV%d f edback

on assign ments, arid teaghet standards f@r‘sﬁndents Eélping one : ;ﬂ

- N T - ‘V E_j . . ) . = . ] .
,anﬁther and-finishingVWQrk on time. Spgzific questions about the

target students were also asked :1né1ud1ﬁg questions ‘about Eachers

E Explanatiaﬁs faf success and fallufe by Each Ehild (ED 133:“ ‘about

L . - . R @

attribut;ans made by ;he teaghat ) In‘the Juﬂe»interviEW— thé' L

“tégzhérsrwére=askéd tD talk abaut Eactars théy gansidé:éﬂ in_assigﬁiﬁg

-:hai enging wark oF very easy wcrk and they were asked tg talk : -7> §;
about each sEudant'é=ptagfaSsadurimg the yeatzinngfderatérdéterm;ﬁev o
:‘what'factéts the téaghér5=cansi&e%ed iﬁ assessing diffgr3ﬁ§ students.

= : - o=

-Al1 1ntefviews Wéfé audlaﬁtaped and trangcribed tﬁén_aﬂaiygédv

" in the fdllpﬁing:éaysz SO ,'1 : A;‘ ,31‘3 e . o y.

i Régbanées @ a&h quéstiar by all te ,hérs'ﬁefe'ep ggn

.y
[

Hfi; analyged in’ arde; to idgn i kEy dimEﬂEiQnS df tea h ;hiﬁkiﬁg“;k

" about .a p, ulaf questign, Wiébinieach_guéstinn,ff§om«§hfee Rxl’
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to eleven variables wgfe defined that déscribad most re-

_sponses. There were sixty variables cre ted in all, with-
= o3

3,
‘each variable associated with one quéstinﬁ on one interview.

reviéwed“

2. Each teaghér's response to each questi@n wa

1w

—._ and coded for the variables created for ﬁhéﬁ question. Faf 3aj,1f«

example, one interview question focused on factors cansidergd

‘in Séléétiﬁg teatwork. One variable fqr thiszgges;ian'wgs

S afk prov id g drill aﬁiipfaétite

e

Hl
=
]
1]
by
e
=
[
w

n readi

.l ) : = - .
Aﬁy!féfetéﬁﬂe in a teacher's answef that reflected this =

thaught was Eﬂd’d‘a;'an instance of that variable. After"
:émplefiﬁg a teaéhefis énswet to-one question, the total

ﬁumﬁef:@f‘éédes for each’ va:;able was tallied. Two féadégs

\ . cﬁded all interview i;ems; aﬁd*difféfen:gs were resolv d

Ehraugh dlSCHSSLDn.

agreement aﬂ how ta ccde ;tawas’h;gh (faﬁging frcm 93% to -

d%ble, 80 that DVéfall agreement was mugh 1awer (frcm 48?

‘to 5&% of ‘the totél ésge*zergd by Eaﬁh\p%fsﬁn were i&aﬂti= e

;al) \\Tharefnrg, zhe fEEDlutiDﬁ sessions primarily serv d -

= ) 1

- 'tha pur?gse afrﬁﬂ ;t'fy1ng all Ss,ble*ggdable*statementsi

= v B . PO

ach ather fgf gaah qugstlgny a per:gntage Ecﬂféﬁrf

e

3. For

- = = v

for eaéh variable was‘ébmputed tcrillustfage.the:péf;gntnai

=_t:s:u;'able statements that fell into ;hat :ategary. Iﬂ:tﬁiszwayigr e

':eachar differences 1ﬂ talkativeness were azﬁaunted for iﬁ~ %}f;.f R
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= { = . + = .
. F & i = .
T <+ .

~'that .a teafher .served as héf ovn control in terms of relative

, ‘W

=

= -

'fffémpn351s plaEEd on d;ffefant
= .\’—x,_i?iy‘;r

"ﬁ
thén canverted fo I‘al;lngs af

?plazéd;by éhE‘EESEher on one, dimension felatlve tg all others -

' rthat were an51derai for that qu estion..— i teacher wag as-

N - .,,* 4 =
2 s = .

sigﬁed,a“rating of 1 fofea giVEﬁ‘variéble if §here were no

£ '*‘—

. insta nces ‘of Statements :Dded -in. that pa 'iculér,;atégofyi"

g{vén if‘l%ﬁ@'i@% af'the codaﬁié Stateﬁen:sv'é!

f or that quéstlaﬁ fell into Ehatpcaﬁegmry. A fating uf 3 cor—

respnﬁdeé to 11%Z to 2121Q§:i7d ble Statements falling® 1ntﬂ )
Eﬁat category- A‘fét{%g‘é% éf%asfgi§3ﬁ ﬁh%ﬁf222726;52?>é;fi%
é-af*codable statemen tglféll}iaté,ghaﬁ Qéﬁggofg. A, . ! -
raﬁiﬂg;qf éiggé givgﬁééheﬁfBEX gr:ﬁéfé af’all>eé§able statgér%:
" ments Eéll?ié;é Eﬁéé Eéfégéfy;f (Cfitéria‘fgrvré;iﬁgs’were,
ﬁ';ééséé;§ﬁ a freﬁuéncy?%isgr{bqtignﬁQf éi% pétéegt*ségrésféﬁﬂl &
7 the;na>, al brégg%;iﬁ that ﬁis;figuéi@n}%éﬁﬁeé;‘élu;ters?@f‘ -
~,5éofé$i) . | | - . ) - .

fE% L.l
- - '

4. Rather than treaﬁing each variable as a sagaratevsauree

-~ of 1nfﬁrmat19ﬁ, larger dimen51gns ﬁﬁ'teaﬁhéf thinking aboutq

v seatwcrk wera ﬂefiﬁéd and cluster SCDfes ‘were compu taﬁ,ﬁ? *
- = B - = :
. averaging ratlﬂgs re;ai red on Ehe variablas that made up the;_'_:J

Qlustérsi AppEﬂdix E lists tﬁé sapazata v ri bles (and -

ass%ciated’intérviéw;quest@us) that made up each .cluster score.

Table 2 reparzs these cluster Sﬂé?és,fQ%'ESEh'tEéGth%Qﬁ 3,fA
(with the vafiahlg’nﬁmbgés ffémeiabié 2 §iveﬁf;

O
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'Studénizéutéémig; ~ ’ T
- a. Emphasis on discrete skills and accuracy without .
ref rence to éﬁﬁpféhengiéﬂ (1) - 4. gf
xﬁ. Emphasis on :ompreh éiﬁﬁ nd‘Senseiig ;ﬁg (2).
“5.: in¥é&diti@n Fo thé angiysis f agthEﬁarate'quéggiénifgrg '
. : - ] L :
) 'sésaéiatédiv%;iablegg_all‘tgagth refer énées;;Qriﬁﬁiiiﬁﬁai R
rget studeﬁgg were analyzeéafgr actributignai Statemenéﬁ,‘ -
7which we§é déf*ﬁgd as any Fguéalréﬁplanagiaﬁ?faf'aiéﬁudent;s '
‘behavior, Paff@rman;e, matlva tio n,iarfﬁéfséiélif§ ehafééggre ]
L * . . . e

iétics‘-whether solicited by the iﬂtervieWer or given spﬁntgnée"
“ously by the teiéhér._;Thés%;statamenté were d

=3 -

" as to outconie

:ﬂ.\ .

(successful or appropr i te ou;gdmé‘és; unsuccessful or in- - . -

" appropriate ou Ecame) and ;he soufge af control. over the outcome.

' (téggher=ééﬁtrélled‘through instructi on, béhaviafvmanSEEmént;

i student cantralled ;htaugh effort of willingness;
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s s = = . E—l
‘or other source of control, through either student ability
- and'personality or home factors.) Two coders read 55 attri=
’ butional SEEEEmEﬁtS. Agreement for coding of outcomex was
100%, and agreement for coding of source of control was

cgmpleteé thaiééorigg on her OWﬁ.. The fieaﬁéﬁcy of teacher =~  °
attri butiogal étatamEﬁts)és §311 és éhé pefééﬁﬁtéf sté;éméﬁts
attributed to dif%Efent énurcés of éoﬁtfgl are presented in
N _Iable 2 (Variables 10 thr @,gh 1?); . : i
;ggéhetgdgté:;glglitagive analyses - ; .; V
Fuur types of daté were available fﬁr quélitativa analyses:
____—fhE‘ciaSEfﬁDm:ﬁaffativeé;wfEﬂ ords—i Qluded—in—ﬁhe—rafta tives—of——
infgr;al QODVEISEthHS WIEh the Eeachnrs abaut seatwork, “the twa: .
formal interviews, and structu Ed;sum@aries.of’instrﬁggional rou=
tines and practices prefgreg by the classroom abservefsg,bihesg
saurées of 'ata weré used. élong w1th .the qﬁ titaé;vé data to
‘ déSQTébE hgw‘éaéh téa;th dealz wlth four i” E,:Eti@ﬁal fﬁngtions
i ~?hat,af§ réiatéé to séé;ﬁgrg;iA'fb,: _:.7- ! 1,;. - f%?;: o
) . 1.  Selection éf ge a;work ggigﬂm@nts. LT . | ;wca;?;*’
7: i E ’ePfég gatiéﬁ of se éé'@ g T | = :7
‘ ﬁcéitofing'of perfarma Eé; ﬁehaﬁiﬁf, %nd ﬁﬁdet%ﬁandihggaeéﬂss
dufingzséétworki . ‘ i -
ié;; Evaluatic'.éf ﬁerfnfE;n ce and fee dback to students abaut
‘their EéatQOEK._ - | _
>fCaéé.§% dies’ wefe EOnStqut?d for g%cﬁftéachér with thesg rau:;
iqstrugﬁianal funeﬁi ns as a:ffaméwqu;-;#f-f; .. i~ﬁ:¥'- A o
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ziz;,i 22
- Results and discussion - C T
iE:dEﬁtrééﬁa ) -
The driving, questlan for the entire study has been, '""How does

W"I'm

the quality of day—tasday 1 e’ in classraams vary for individual
d

stude nts andnwhat are tha implications of these

= B

.laﬁg=térm 1earning and development?" Seagwgrk was selected as

-—  the iagus act1v1ty-f0f addressing this questicﬁ because of the -

,me:EpEnE déiﬁgiééﬁfﬁﬁfﬁfffﬁﬁ?éi’
specific questions addressed by.the data analyses were: When
differences exist betWEEﬁ students in the quality of seatwork

experiences, are these differEﬂces related to teacher effects, so-

- that students in on 1assroom gEﬁerally have more praductive anﬂ

saﬁisfylﬁg ExpEriE nces than students in anpther classroom? If so,

.what taa&he: faEEDfE acécunﬁ for this? Are differences in patterﬁsx*ﬁ—

f@f'd aily responses related to other student varlables, especlally
achievement "level? Dafégudants in lower level

=

life simiiarf%@ highef;acé;evers?V:Arefthefe-differénées,in re—
sponse pé;téfns rélatéﬁ tc:studéﬁt %;g?; Dcegéaﬁe'sex EF;FEn:ﬁFE -

“other | typically tespbﬁd!ip;é‘ﬁaﬁﬁé%mﬁﬁééﬁézﬁgﬁf;éﬁih rniﬁéhffém
- - ,f,, - 7~ >7 —_— e -
seatwgrk?A 77» JVVKJH‘ T - 7jf -y o s .

. : - .

The results of thé Szudg R pé se ‘Study ﬁ vide answers -to

these>3ué5timns fcr,5§lected studénts in six classtaams. Althcugh

-,sentative of all othér flrsﬁ-grade Elassrgams,,therg is s rggs@n‘

_Iheﬁtgachefg were -

O
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similar in educational level and age to other -teachers -in their
— -distrigti and théir‘classfﬂﬁm organizations, rautihes, and ggra

ere ;mllar to many chEr classfaams that are -

£

im-materials-

]

familiar to Ehe,fégééféhers_r.Therefofe, althgugh‘the-results are

ot presentedeas unlvefsal pa erns, they are pqt forward with the
e ki . "

belief that they dg notf represent a?ypiéalz&ésEsua

Ly )
T

Classroom differences n frequency of §;gdeﬁﬁswigfﬁqqr”aﬁd :

adequate response groups. - Each of the six" classroons had at least -
- one tafget student Qlas ified as a poor .responder and . at least one

targaé tuﬁent :1assifiéﬂ as an adequate responder (see Table 1).—

< Five.of the six cl""ig had at least one target student who showed

it

a "mixed pjtge

\ﬂﬂl

, and the one exception to that trend was a class
“with only three target students due to a child who moved d&fing
the year. ﬁhis pattern suggests that none of the’ téaghérs was.

uniformly- successful

o
.

> un Suﬁcessful in lﬁfluenglng hég StudéﬁtEF
- /:{E =

It also ﬁeans_thag -len El analysés of differeuges

' responses.

. - t : : S .
among more and'léss successful-teachers- is ﬁDt-PQSSiblE; Al- "~
, e b ‘ S C : o E

though therﬁ were some diff%ﬁénﬁ%s among the, ix t hers, Ehéy were

similaf to one aﬁpéhé? on. several dimensions hyp the sised to in— ‘
' fluence student reésponses,
. = B ’ : -

results section. ‘Thus; the//1

ugsed in the next part of the

afiadéé am§ng classrooms fét

kI

+ .. over all a*terﬁs Qf responses mesns that further analysgs af the
=€ ’

l
&
\

ust p Qeeed at the wifhlﬁ—ﬂlass 1evel.

e
,;i:-' l; Ei—ve . f; ,f' ‘: ,'}¥?:j‘;“
,X ,,-J-‘ | 5 1 :§:Jf:1_f: ii?f;

i
n

process

ERIC

Aruitoxt provided by Eic:



.

Qgﬁigygggﬁ;_g;gqﬁ7difféfgﬁ;es in frequency of students in poor

=

. Aa,d alde q te EESPOESE'EfDuPS. At the beginning of the year, the

level of a1l students for whom

’U“

géé;hérs:pfmvided the reading grou

parental permission had been obtained. Selection of target students

occur IEd within feading groups so° Ehat equal numbers of low and

high group members could:be cbserved,' Table 3 p:aseuts €requen—

'}readiﬁg groups ;and who demonstrated diff,: ent patterus of responding’

at the Endﬂf ﬁhe yeaf, With one E§:épﬁi§ﬁ, all of the-p@@r re-

sponders had en classified originélly as low ééhievgfsi That
-one exception (Stgdént’s ‘WhESE gasavstudy appeafs in the Appendix)

‘qaé_maved frcm the- bigh readimg gfoup to the second lcwest group

- =

(out of fcur) gazly in. the yeaf, sa that the- criglpal assi ign
- ment was misléadiﬂgangHQS—all aight of the pQOf fespsnders were

membg;gaaf 19wer ach1ev1ng fead;ng g ps, Nﬁﬁ}éurpfisinglyi,then,

\lr-“\u
L

al 2 res

eight of Ehe adequa e re g onders wera originally ass;gnéd to }:

! “the highest lavel réadiﬂg gfcup and remainéd there throughoagiﬁhe

o R R c. _ N
years - ST e ey ' - - I

‘Sex . différences dn- ffequan:y of studeﬂzs in paar and- adaquate

i respaqgg_g;ggpgﬁ As Tablé 3 illustratés, msle and female students*

‘rwere?equally‘rééraseated iﬁ'thE‘Pﬁof;fésandé;S gategory, apd al=: "

Co Thgféfc225 “sex was not a praﬂiCEaf of patterns of IESPOﬁEE to -

- . - = . =
A - .

- _seatwork.

ERIC

Aruitoxt provided by Eic:



Iha flndiﬁgs prSEnEEd ‘above suggest that all six classrooms

-in the sample were characterized by inequities in the quality af
student expeziéﬂcgs with saaéwérkg étudéﬁts who were béttéf

and successful on their daily éssignménts than étudéﬁtsrwho ‘were
pngrer readers. Ihistfinding, though cause for concern, is not

=

new or unusual. Other reSEachErs have demonstrated that lower”

\I‘Yﬂ

achievers are less attentive than hlgha achievers (Goad & :

Beckerman, 1978; RuSﬂc;k & Braﬁdie;, 1979) and that teacher

ratings of "good work habit

h-

m_

" aré positively associated wi

[V,

achievement. levels CBrG?hy & Evertscﬁ;AISSl}g IﬁdEEd the ass

.. sgciaﬁicns Eetween achievement - -and studént fespénse variable such -
sﬁc;gss may wall fgprasgﬁt aifiné of g;f:ulaf,Ai N
en -the ?feyaié;ée bf,;L;;é pf%t*fé;vi;iéiéséréé@é- -
. are more atténtingan& suczessfuli éndlﬁﬁef;féiégrg
higher aehiéggmeﬁ;rig‘aléays pésizivélanéséciated with these vari-

':éblagi “Because such data are cgfr31gtianal,Ait’ha$ been impossible

~E¢ argue ﬁhich comes first: the pattarn of student responses or -

1; the. ab;lizy Ehac pfééhﬁéblyﬁundEff¥és aéhiévemént; e e
e % ) IR e .‘f
If it could be demonstfated that inattgntivengss aﬂd 1mperfgct =
,ﬁéffcféaﬁce on SéatWOrk weze*inévitable for 1oa2r achié?gfs, then -

the findinss té-d te would have 1itcle significan;e, HﬁWEVE;, the

ﬂ; quaiitative aﬂalyses of the narfative EEQOfﬂs*Eram this study sug=

) diffe:gnzés 1n _attéﬂtiv3§255‘anﬂ aﬁilitygA Iﬁdeed thé ﬁarfat;va
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records reveal that seatwork assignments were a qualitatively dif-.

fafént experiencé for students classified as poor responders,

compared to the students classified as adequate responders. This
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1awer achieveérs was more cften d;f'i l for them, while the ade-

quate féspgnders/high aéhleve:s were more then warking at assign-

ments at or below th%if iﬂd%péﬂdéﬂt level.

Thus, both groups of students were placed in a situatio

=
o
m
H
i

Ehéy+W§fé>§x§EEEEd»tc pe;fdrm work independently, persist.until

- completion, and use their know Edge of basic skll s and strategies

“to- figure out answetg to questiaﬁs; For ;hefadgquate resp@nderéi'

,high,_achié}efs3 this was accomplished easily be:ause zhey pgs ESSEd

. as a matter of ccurse as part of the school day: For the poor

“the skllls and st straEEgies nggéssﬁry to do the 3 ob quickly, w1théqt

any udndue StFess. Fcr them, seatwark may nat have bégn ch llaﬂging
(and pérhaps oftgn berdérkd gn "busy work") bgtéit'cguld"bg’takén:'

[

spcndéfsilcw achlevers, on the othe: hand for a sign ifiéant por-

' Qiﬂﬁ:nf'the timé,*they w,re eﬁpegtgd_ia émplete 1ndepeadently tasks

=

for whlch they 1ackad necessazy skills and stfategies.ﬂ_A$=a»resu1t,:ﬂ
' the pgar;re pcnders develcped ariety=c§vstfategies for getting

théir5ﬁérk done that did ﬁQE génﬁfibﬁte to their=pra¢ti§ing and

1éarniﬂg the content that was oste si' v the basis of the seat-
- = % _ C o . : )

wggk}assignmentsg- S ‘ _S R ﬁ,f

These conclu i@ng aré basgd on the quaiitative agalyses:cffthef-

W

‘respandérs according to




the ‘three dimensions described in the data analfsis section: ease

of énswerimg'and awareness @f diffigulty, strategiésfétﬁaging work )
‘and attentinn to finishiﬁg and awarenéss of pu:pase of assignments.
§§§ ;§:§E§E§ring~§ﬁd awarenéssrqﬁjdifficulty. By defiﬂitian, )
-§he‘pacr responders were 1&35 successful on Eheif‘york:5 This ‘
could be bgcaﬁ%g.che studeuts did nat tf?i’é£§i§sfapa§;§§§§;c§:%%j

. less about what they wrote, or it could be because the work was,

V;ndeéﬂg often too ﬁiffiggit for them to do. The narrative data of -

student péfférmange on the s%atwark r éals that the lattsr ex-

* planation is true: pa ot fespgndefs were more af en stumbling and
hes tant -on. reading text in seatwork, they were more often unable

to coordinate seve%alasteps in a pf@gedufé that lead to Eheréﬁgggf;

;;”anéithey were more aftéﬂ Ggefating fromraﬁ inadequate conceptual base.
" The fallgeiﬁg anerdgt ill s rate Ehis treﬂd.
. iagasi (SEudent S) could not read all of the wa:dg ‘used
in the scandgfﬁ bcard assignment, which iﬂvalved copying senél
| tences wi;h blankélghd %’i,c-i'g-é wafd f rom a lisﬁ af ;ﬁtions.Ai’
AT Everytimé?hejwéé @bsarvédi ing ;his typa af assi gﬁméﬁt, he!ir
- wyé;amé s:uck begauSE“Hé—EﬁﬁIH:ﬁat'déébde “the Eey war&é to
L . allaw him to’ make the cha ce and praeeed.,z‘é L ; .
‘,; f Beth (Studenﬁ 9) gguld anly read abaut a tnird af the

key words in'a Weekly, Réadér article ‘that studenﬁs were to

: fead in arder tc answer questiaﬂs that they :apied fram the
B o o
board. She cauld na; d allf of: the quéstians-either_

#

_ Se Sean (Student 1) was given aaditté with;ﬁiﬁe'pizéﬁres L

SR L,

,;V1‘EEFSééééna;aagti?itiés. He was ta cut aut and‘paste on the .
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. oy

names of the seasons that matched :he plctufe. After he

‘quickly completed the assignment d

, the observer questioned
him about it. He had matched only two out of eight seasons
cafractly; he could not read any of the season's names, and

he was not sure in what season one sledded, flew a kite;

. gL

Aaron (Student 13) was.to compose sentences with new

vocabulary words listed on zhe board. He could nét;réad

some of the Wcra$; Eé€Edu1d'n9E s

pell most words he waﬂtéd

to ﬁfipe, and he sgcn.bégga&-gc”p,and stopped attend,” to

they 111ustrate that such examplas were ﬁot atyplcal fof'them.
iiﬂf 'i’tf«céﬁsidgf these ;l;ustrgthns of the adequate re-

H

Dext ter (Studant é) coemposed and wrote éist@ry;abauz'

.- his family very quigkly ‘and éaéily, sounding égt-regséﬁ=

:ablg‘speiling' for words he did not know. Hgiﬁéslenthusi{'

. astic and ‘told zhe observer, "This is fun!" (Contrast this

: -to Sean'S“perﬁgfmance on _the same assignment, described 'in

his- caéé s’t;udyf.ir)v-’” '_ 7- o T T s T

. (Student 12) already knew "all of the mew St.

- Anne

. ‘Patrick's Day‘vacabulafy iﬁcluéeﬁ on a‘wafﬁ sgat;h.gqszlé
: .;,_ = .
,1ntrgduﬂed by:the .teacher.- She was ‘one of the few students

.

-~ in- the class who did;' Thus, fat Ber, ghe Eask was oﬂé'éfif*“

B

O
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looking for familiar words rather than a more complex task

of remémbér;ng le;ter patterﬁs of a new ward at the same

time that the array of letters is ‘searched for that ‘word.

These:egamgles'guggast that zla>adgquate respendezs were not

" only more accurate in their ?éffﬂfmaﬁEE; butr;hat‘chey achieved”that

accuracy through fluent cognitive proc ess ing. Bezause so maﬁj more

cancepts and sk 15 had alréady bean pra ' iced to the point of

erlearning, the seatwork tasks (ﬁhat requirgd the use of those

.CQEEEEES and skills) were pérformed'almrstwa Eamatlcally; In con-

‘trast, the same seatwork tasks often impg ed a more complex in-

formation processing load-on the poorer reader, who then resp eﬁded

-a vérygdiffiéﬁlt one, bgeagse'short?tefm memory quickly i f

; ﬁé:k and instead- resotted ‘to the k;pds of strategics desg’ibed,in

' the. next SEttiEn. - ;’;Lf; - ?, _:'~ o SO -

,that the poor respéﬂdérS'might_ba‘i ess kanledgéable abagt what was
‘rdi f££1 éult or " less aware that they had encséhsffed difficulty and

- R . \\
éhéuld;seek‘helpi Althoughxdata were. ngt gathered systemat  §1,

*éé_?dﬁ:%sgfghiéfpaint, syai}ablg{ev;déﬂ;e suggests,

_poofly’és a resultﬁP'FﬁruétcHild who does not autéﬁéEiééiif fe—

'cogﬁlzé tha words and read with lmpli;iz pfedicﬁion of . text, the

Lask of SEIEﬁting one sf ;hré gimilafqggrds t@ gé into a blank is

He

1led

e

" before ,ﬁdughrélévan;iﬁfofmaﬁion haé’bééﬂ pracessed to make the

decision about the anéwafg It is lit:le wnﬁder that

‘the poor re§ponder5 did nat atﬁempt to makgasenge1 af mugh af thair

o

LA

E 2ieﬁing théaﬂéfféfivés was

.‘Mw<

ﬁhat the ?DEE

N




]
[N
o

responders W were 1ndegd often aware that something was har for them
or that it did‘nctfmaké SEﬁEE-’ For exa ample, Raﬁdy \Studént 8) ex- ] -

.plained to the ab sserver that in Ehe standard bnard assignment; tﬁeb

teacher wguld 1nclude new words bu “T always gat stu;k on them,L

/(He was righE; he often did.) Sean’ (Szudent 1) ;nld Ehg obsarver:

that the ditto page on the seasons (dgs;rlbed abave) was hard for .

him. Thus, same cf the paaf respnnd ers seemed aware at least some

of the timeiwhguﬂscmeﬁhiﬁg did not make sense or come easily t@ them, '

‘but this meﬁazégﬁigive wareness did not Sually lead to an ef-
fg@ti%e stratagy far cLazifyiﬁg thedir uﬁderstanding, as descrlbad:

-in Eheinéxt section. : : 4 R I ~ o -

[

Strakegles fﬁf daing the york.v Dbservatians Df ‘the adequaﬁé

v”éspanders fevaaled litflé ahoutﬁ;avart stfateglesg althaugh they

usually wcfked thraugh thélf assigﬁments guickly and acﬁufately-

Whenever there wasAcbgérvable evidence of a s;fategy or a student .
fepért of -a mental strategy, it seemed. to be an appfnpfiatéténé;~'
Far éxample,>all af the adequaté ESﬁﬂnﬂéfS wvere nbsefved at

ﬂsame pcint Ealkiqg La themselvas abgut the task as they pfagressgd . 7{

’thfaugh it (aithough this was- alsc trué for many nf Ehe PDEf kesr’

‘!s?@ﬂéérs.) Anather example is. QE Annatte (Studant 12) who explained

ithat she. dld ‘the word seazgh puzgle‘by 1ogking "Baﬁkwa:ds,rffnntﬁirkr

B

Zwafds,A i”g 311§ and then‘ oss it off." F@ hE‘mast’paft, hqwf:"3~~?“w;f

£

ever, _the adequaté TESPQHdéfs wEfé not giving visible Siggg'df'the

:jméntalistréﬁegiés Ehay ware gsing to. arfive at cgrréat gglu;iansf;f

=

:iixinvééntrast, thg pgar respéﬁders ffequeﬁtly pravidgd évide nce

ERIC
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of a strategy, alzhéugh in most gases,;tﬁa ijaagiva‘af-ﬁﬁeif stra-

tegy saamed to. be to get an answer down but not necessarily to under-

- stand -the task. ‘This most often occurred for assignments that
were difficult for them. For éxample, consider the ?éffofmanée of

pggr responders to the task describéd in the preceding section:

Randz (Student 8) was unable to réad some of the words

on thg baard assignment. . Even when hé could read some, he

would try to decide on a word to go in the blank as soon as

heeﬂamE'ﬁo:Ehé blank in the sentence, even if it was to be

the second or third word. That is, he «id not read the en-.

co ld not flgure ‘out the answer lmmediateiyﬂ he asked anather

chilﬂ for the answer. 1In this manner, he aften was given most

of the answers and was able to complete this as’signméﬁtz with- .

cout iegrning:té'réad ﬁhg new vagabulafy words Costensibly 7
* = : : : N
: B L ] ) i £ . — -
. the purpose of the task. ) : , .

¥ E =
=

Eath (Student 9), wha ‘could not read enaugh of th ) R

Jg %ly_geagg;;ar él té get the nezessary 1ﬁf0fmatiaﬁ to

T e .
EEnSWEf the que sstions, simply capled the questiﬁns aﬂd wrotE‘

*

. T

= aQSﬁEfanzhatzsegméd§1og1§al to. th, F1thuut consu ulting the

= . = I .

;afticlgs. Iﬁ the onE i, tance where she did 1guk Ehé searched

for .a number ward to answer "Haw many legs does a gtalsﬁ

) ﬁa%é?"; aﬁd.zamg té;Ehalﬁﬁfése”EFivE_éygs“?inlthg rticle ‘aﬁd-
copded. Ehe ‘number Ei;E. . ‘The teachéf,téld the iébsewer,. thaé: _ |
e the purpase Ef tha)assignment was for. Ehe‘students tﬁ iearn
ﬁé‘re§dgfdtrinfnfmati§n,_but this;wgs nat}aggomplished for Beth.

ERIC
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SeAg (Studerit 1) who could not read the names of the

segsons Or matah Ehem £o pilctures of seasaﬂal act;v;tles,

tried attfiist to sound out the words (as Suggesged by the tea-

cher when iﬂtfoducing &hé-aésigﬂment}., He -could make Eh%

initial sounds, but didn’ E remember saasonsﬁha; started with

those létzérs. “In splte ef thls, he qulckly pasted the
labels “onto pictures without seeking help. When his
answvers were marked wrong, ﬁé asked no questions and made
- & =
s )

" no visible response. St ; _ 2

Aaron (SEud&nt'lB),_who was haﬁingvdiffiﬁult§ ;amposing
sentances with: va:abulafy words’ fram the baafd wrote one

—— - ¥

—senteuce (whlch was meaa, gless to the observer because the

spalllng was cryptic), LhEn stared into space for a wh;l

- “then stgyed in the bathr@om for fiye miﬁutes. Latar, the

. te cher halped him get started on the second SEﬁtEﬁEE, but

~ he ralapsed intc sta:ing soon after. she left. Soon after

that the bell rang and. Aaron wént .home.

" Each of these examples shows how the.poorer responders were

‘able tééaeccmplish ashgrtiferm goalz Féf,Rand§ and‘Béth;?Eﬁgir

- &

stra egiés Llawed them to campleté Fhe assigﬂments and hugaga

S N -

.. to lunch withfthe_élgssih (In bath of these classraamss-fallure -
‘to finish ﬁofning;seatwafk meant baiﬂg late to 1ugch!);

‘ - . __— ! .

. Eean s case, finishing assigﬁmeﬁts—wag the neaessary pfe:equisité

i
%

‘EDE Flaying games iﬁ the roam. Far AatOn, there wgfe no pafti‘~
. G

’cular consequen:es af fa;lf%g inish that day, gut his avgid—

ERIC
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ance_tactics m ”ai,c that he did not spend as much time faging a

frustrating task. Despite the immediate rewards to the children

.

" of their strategies, Ehéir‘éppf ches to the tasks did 1it l to

]

further ﬁﬁdéfstaﬁdiﬁg of the.content and skillsrchat ﬁéré part o

= : .

the assignments.

: of pafﬁiculaf interest was help-seeki ing as a strategy for

resolving %ifficultyi It was not’possible to compare the.two groups

of students directly on this process, bazause the adequate feéﬁgﬁs:

ders so seldom were_ abserved in situations where help=s&ek1ug was

Qaaéssgrjg Dn zbe other hand, the poor re sp@ d ers ”aried a greac

'——' k]

- deal iﬁrtheir use of ﬁélp-s&&king Strategiés, and lﬂdlv;dEEIS\ShDWEd

- ,;7. " = -
ility across gltuatlgns. At one Eﬂ:ﬁrem& is. Raﬂdy (Sﬁudént S)
: ¢

was avallablé}i' At the other extreme is' Beth (Student 9), who was

'ﬁevéfucbsgfved aski%g for hélp, even thaugh sh37532med to knoﬁ that

i

she had written incorrect answers when the ohserver was. Ealking tg

her about her work. = e i

Lthe,impprtancé of

_fhelp in maladaptive ways.

_As'diséﬁssed in' the section on zéacﬁer data,ain no classes?®

wera ther é gulaf systéms in plazé thraugh which tudéntsFééﬁid:

B

*ﬁark,: Tﬁeraféfé, i_,

gpat seek help when théy fécagﬁized a prablEm ar thst Ehey 5aught

.
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Attentlan ‘to finishing and awareness of purposes of assignments.

-Another hyp@?hesis*aﬁéut differences bgtWEén‘the rESPDBSE groups

was that poor res Gnders may have been concentrating only on get=

ting ?ﬁﬂishéd? while. adequate respgndérs were more aware of the
cantent félaced purpa'?’ qf-ééa§wgrk!andEthéfefote appfaapied their ’
.wark more’. thaughtfully. Althcuéh’daﬁa'wéreinat collected system-
aﬁically on thlS,€1 ;., it was not possible to question students
about pufpég,i cffassignmEﬁts during evefy visit)— availéhle‘g%is .
dence suggests tha# Lha hypothes ié not :Zmpletely supported, o
Thergﬁwas mérEﬁéviééﬁce among some (nct;all)'p@gr resp@ndgrs QE a
faﬁus on fl ish'ng:‘éstiliusﬁrated in the fﬁiloﬁiﬁg-examplgsz
o _Randy (Student 8) exclaimed with delighg tﬁa{':tﬁ's done!™"
”h'i ﬁé finished a paper. ﬁe 1ata: told Ehei@béérvérﬁthat
he did not, 11ke as 1ggl jié to “rléa SEDfiES becéuse "it ;'
takes ;Q‘angibaqd ﬁhen ;;can ; @layg :
_EEEQ*(S;udéEQ 9) Eept-cémpar{hg pfqgfesé on'ba%f&workvf
?ith her Q%;ghbof as théy engaged in é c@mpetitibn'toffinish;
i;he Eog;iﬁg dssi gﬂment ‘first. .Wﬁe;évaf Sheifésahgdlﬁﬁéiénag
. f': sentencé, she ralsed th hands 1n a silent :hiér.
N . éighard Eé;;dgnt 10) « 'il é;éd a workshéetraﬁgrr i& ] 7
. N | R . 7 B _f'
to himsg%ﬁ,i"Théré? deidn't undefstandgthét.ﬁue I _got, it A

- . M -

They did work Ehrough their 3551gﬁment5 sé

1pproach did nat suggest a pfeaccupatign with g

E




The gégand aspect of the arigfh al hypothesis was that adequaté

rasponders understaod mo
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assignmentsi Eyer, no student in the study.consistently ex-

plained assignme ts in terms of the spégific couterit, instead tel-

ling observers that "it' just our wcrk" or "we learn to read". -For

those few instances where students were more specific about content,

:bo

th poor responde ers and a dequatg resp@nders were r2present%d.

&

Conclusion. Tha poarer response ﬁattéfns of the jﬁwér*sgﬁievér

;an do littlé but pérpef atecaﬂtinued.low aghievemEﬁt and frustfa—
Ei@n with classr@am learning tasks. =Thése data demonstfaté g§§§ﬁis

cally how the "Ehé rich get ri;her, the pOﬁfigEﬁ poorer’ in class~

r

effects of poor response patterns are. felt

H
g
=]
0

- B
=
[n]
o

0
i
ot
m

in both subj ect-matte ,chigvement and in theHdevela?mentﬁai_mére_é‘;

these siﬁléiassrco " the students who needed the most ine:--uction

in readiﬂg were the enes whase seatwark often ha& the exaét-ép?gsf=.A

siﬁe chafacteristi J-H Rit was difficult béc QS, he -1 s'bétﬁéEﬁ

e zfgr&thezrzas

_ﬁéfeagdéfg‘ g for. the chila to bridge indepgndéntly. Thus, the
large amount af their allgcated instructicnal time thaﬁ was 5p

':, = . . ) A&
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in'seatwark was not eantributimg prgpdftianatély to their feaﬂing

growth. . Althaugh some of thaif assignEEﬁts did provide prac i

W‘

atté reasgonable level f difficulry much of their seatwgfk* time

did ﬁct :Qntribute much to their 1earning abaut reading skills.

J st as impaftaﬁt Calthough perhap less abvinus) is another

ilang—termlaugcomé that may be influenced by the saaﬁwsfk éxperii

- .ences affﬁéaf fésp'*dérsz metac g,i -ion, especially metacgogrnitive

.strategi es invglved in identifying difficulty aﬂdgﬁaking sense of

new or unknawn‘situabionsg ! v .

The experiences of the poor responders éuggéstfthat one re-

-,

sg t af a combinatian of iﬁapprapriaée {(i.e., tao'dif cult) as-=

sigﬁments and an emphasis on compléting wafk may be that students

cofe  to defini suzcéss'an seatwork in terms af gampietian instead

 of ﬁndersta@diug. This way. af defiﬁiﬁg Su:gess may occur far all
students, but is ﬁare likély to bé detrimental to Studénts who

have a diffigult time with mugh of their work. Iu thia study,

th se wyere Students orig is 1ly Qlassified as 1QW aehievers.

:High r,hie efs usually wéré more suzzessful and thus ‘were pro—!

.babiy gaining'mége fféﬁﬁthe pfaﬂtice:appgrtunitiés aff@rded-by
é;at%ark.A As a résuit{ftha high achievers (nompared to 1aws) E
may have came to Eggent their rgadiﬂg seatwérk to make sense tg;!

. them, beza use it was more often assimilabl (or. at their "inde-:

- pendent’ lev%l") o ii  !? --;‘, -.} o 1.;;,;7, i'ﬂ,:fi -

If this pattarn co ,Vinu s, it may hélp the high achievers tn;v

~.develop adaptivelearni g c,il,i,tzskills as they. eaﬂﬁinue thraugh _f

schaal begausa when sagethimg doe 5 ﬂDt haké E%ﬁ;e or SEE 1S ganér"

e o owm :
- S C e . "
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fusing, .it will be an ungsual»aveﬁt. Thergféra, it will be salient

and likely to tr iggar action to redﬁre confusion and/or add’ necessary
information. This highlighting of unexpected misunderstanding may

help further the dévalopmént af—métaéﬁ&ﬁitive skills (which aid

in information~seeking to reduce ggnf s on), Eveg;thﬁugh formal

rlassroom‘instrurtianEsardgm:is focused on thé’ﬂévé;rpmént of
-such skills. - - R LT
Gﬁ the athér—hand -1aw arhievers; who moéé often had aésign—,

Vments that were difficult for them, may be 1255 likely toe expect

" their work to make sense. Bézanse sense or meaningfglnéss is not
" expected, a lack of sense (i.e., raragriring ‘that you do not under-.
stand) is not unusyal. = If somerﬁing is not unusual, then it is not

as likely to serve as a signal that samething iz wrong and 1 ;éede

" resolution. However, étth elements of glarsragm'Life aré pro-

_bably more predictable to low achievers then assignments ‘making -
e Ihe P SR s T
sense. The rewards and Saﬂctiansﬂaggached:ta_fiﬁishing;wpfkland ;

covering content are very predictable, at 1eas;ij$ﬁe six giassr‘ - .

. rooms.in rhis'érﬁdyl Givir,’rp di t Eiliry ébaﬁt how eésiiy as-

. signments.can bé r§mpr herded it is not surprising that low

~achievers may forus their immediate goals while daing ;%§;w§r3~"i

Sa )
on the predictable éleménts, such as‘the need to gét it dane"

- and move-cni *D?éf time, this apprﬂach may interfere with the

‘;Eévélbpm it of metacagnitive skills ‘that " all Tow udents to bgﬁ
rome‘ﬁet guides af their own learning.

.

Thus, higher achievers ‘are’ more 1ikely to learn more about

o - ’ [
how to. learn from their a 'ignmenrs as rheyﬂprogréss”through‘,




Schoai, contributing to a widening gap between higher and lower
- achievers over time. This .phenomenon can not be attributed en-

. itirely'ca'thé.apticuaefdiffefencé;'betweeg high;énd=law;azhievirs 3
(alzhgugh'thcse'méy‘be influentiai aé wéll); ‘The pcint héféﬁis ?hat
issgae history Jf a_s;uéént's axpariances ;ith sghaal tasks can -in-
fluence éxpéetatianéfthat assignménts,rtgxt, instruction, ete.,

- : 5 - -

*

-can and shoulégmaké 5enséi These expsctations in’turﬂ will in-

fluen:e a SLudEﬂE esponse s diff;zulc or: novel Eituati S, -
_whigh determiné wh§ 1aarﬂed from many acaﬂemic (and other) "
N Ce _ . ’ '?F, - = E 3 V . ’
experiences, : :

'so far,  the results, Eava’empha i -ed what happened tc the .
S’I:_udénts in the 1 raams, but ’have not explained why, ‘OF, Eﬁ'ﬂ_“ﬁ‘_ '
impartant. suggested how th sitl’tioa fnu1a he :haﬁapﬂ Tﬁe
next EEEEiOﬂK presents thE data on the six teachers, and sheds
“light @n;how poar;patterns.cf feSpDnsesrwéqt.undetacted.

k] L
-
- S\ B
S = £ E)
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Teagher data - ie

One af the most difficult aspezts of cl

[ii]
o
[
H
Q
Q
B
N
e
L]
1]
Hhy
=]
H

teachers is che multi licity and simultaneity of classroom demands

~on tﬁé&f attention (Doyle, 1979). Thus they caﬁﬁat’pqggi’ly ob-
' 4 t S I

_r'ﬁ, *
sarve stgdeﬁts as caﬂﬁinuously or as inteasely as can an-

is concept ualized s_né:é sarily an “i?:epgpdent“ work aétifity
b

chat'agzupies one grauglaf tudents so that teachers will

‘W

H
h
o]
=
=t
[
rn
r
]
e
R
\h-"

: to davote thei ion to angthér group. Thé féSH

in this study do not deny any of the abave_téaEEEE ﬁgrgﬁegt”vesi

Hoﬁe%ér, théy da;suggést;tﬁat the ﬁaf the fgqribasic inftrucér

tional f,nctié 1§ were EQﬁSEqud and carri ed out in Ehevsix class: ’ B
o A !

rooms minimized father than maximized sgme students chances for

zmaklng adequate respanses. Addit ona lli, routines assﬂciéﬁed

1]

r

=]

o .
o
rn

ity
[
3

w;th _these functinns EfEEﬂ did-not helpxﬁeaghér

needed in fO“matian about students. _ ;r

:Ag.éxa:é;eAfrgm'gne>nf the nasraiivés iiiustrétaé these pcinté*
;izzapﬁeé’:s .t::h at ‘Stddent 10 is .f’irli hed with his warkbonk,
V_f, B He has' done it rathér éuiékly andxﬁe puts it in his dgsk ;o
> ét’?gﬁ ,ﬁd'éégms vgr to gét dra%ing papér,_ since he is

-'\

ii

- Einishing gcpying sentences and _now ﬁust Lll gtEateﬁ;hem, ’Hé tfié§,

. to read the sentence that he wr@tafforfnumber“égé_ He gets the "see" -
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Thé=$enteﬁ:§ says, '"Tim and E

;f"Hhatfs ﬁfang?"; Student 10 saYS,Z"I can't read number

a great deal of effort trying to sound out the words "have" __

and "fun!, but he Ean t get them. He says, "have,"

]

and it

doesn't make sense to him, and he just can't get the word
_ . -

"fun." I ecan see that he is very 'ncaﬁf@: able about it
and dealing with a lot of frus;fatiaﬁi For a moment he

looks like he is going to cry aﬁd then he does break out

into tears. ‘He dec id to ask the glrl aﬂrass frgm him to

=
5

help him fead the sentence- He says, "53551ta,’ Cmis— s o

,'prénﬁunzing the "e" saund in her namé) and she looks away

from him.” He gets up @ut oft his seat and then he sits

down again.. He is still crying and he says, to himself,

"I can't get number one." T finally reads it for him.

She says, '"See Tip have fun,” and" tells him to. make Tip
having fun. He says, "If T don't have it finished by

11:00. . ." and then lets the rest of the sentence dangle.
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-ond SEnEEﬁEE,? kS

‘he is coming to’the game.pfcblémg He can't read-;hg words.

an go," and he just can't.

W

"cope with it and starts fducfy agaiﬁi' This timegla,bay

across the table and down a bit sees him cfying and says,

;:EWQ." and Eaﬁthe:;hildkﬁeads—it~£a: him-and—says;f"Tusﬁf——75~;

QakE'themlga any way, " ané 'Studént ,D hurriédly'makéglal

Y

‘picture. 1HEthmES to the'next SEnEEﬁEE Whiﬂh says, "'See
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a grean tﬁfkéy." " He reads tﬁe "S;é" aéé'?aﬂ=alaud and
then just Stfuggléé to try té'éét thé word "green" and 5
the word "turkéy“,rbuﬁ it'é;jusﬁ hapéléés. Hé asks J .
again far_wqu;‘ He says, "Iiﬁyén number four. What

‘ ‘does it say?" And she responds, "Maké the
_Hayfléwef go." He makes the picture, again hurriedly, -

and he loocks up at'thé clock again and agéin to see how

o

he is déing’fgr>time. A little boy to the left of him -

'helps him 91th the ne?t “one beca ause he is Still'cry;ng

W
ju!
[
]

P |
(nM
[
[a]

and 1aak1ng Vary di étréught ané so he ﬁé
‘understand fram this little bay ;ha§ thié $Eﬁtancg says,
'"jgckié can have % réd sat:k,,"-i and he make's a_?ieéufe;
HQQ;_hg;é on éuﬁberrsix and he tries ggain;istruggliﬁg
wiﬁh_eve;y'wardi Hé éEE$ éi",:bﬂ§!hE cén%t get any
_‘fu:;heggx He t?ieé the “1ﬁi xiﬁe,senéeﬁéé really ‘says,
"I;liké a~yallaw-%ﬁrkey,ﬁ but hénéénit géttaﬁy'fufther:

=EhanAEhé "1" sound on "like'".and then he skips and»éays '

"”elLaw

"a" -and they "y-y-y", ‘but Fe can't: get the
and 521Qaﬂ'EAgéE the “turkej 5 and hé is Just térribly
disthSSEd and still Erying abé't it i'cthéf'studéﬁt

S, wa]ks by his désk and he asks- héf tﬂ help him with

that but what hé h@é wr itﬁen fgr fhE wofd "like" on hisrr

._ : 7
: page is "lik" and the 1itt1§ girl who walks by nim réads

it.as "1ick" and Shé s puszléd by this.l Shé says to

another stuQEnt-whc'is wiﬁh~bér,;?Wha?fliklspéll "




Séatwark;assignménts; -

éSelectlgg seatwnfk ass;gﬂmenﬁs '
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.The other student says, '"Ilikea yello w turkey."

o .
o

" Student 10 takés ;hi, in. H ooks very surpriséd, as

though he doesn' t uﬂdarstand the meaning of the sentence.

But he makés hisgp;cture in a rg;ieved way and-iuickly'
 .takes his paper over and puts it in the box. °

In the abavé éxampil xTeachér:C, Eﬁgy with a reading. group,

was not avare of the frustrati un_ﬁhé Qbsef?ef waé'ﬁitngssigg or

the reasons faf thls fzugtf ition ‘that related to task difficulty

aﬁd.the Studént s 1ack frgtratégies-fcr getting hélp; Similas .

Q@Tditi ns and épisades were recorded in other classes, forming

a common pattafn, even in the classes of two teachers in

Dbservatlonal data hawed lhat more than 60%- of the assign—
ments weze g;ven to the whale elass iﬁ faur’gf the'aﬁéétved
X \ . =

421355:§Qm5; (See Iablé 27 vaflabla 17.9 Fgr two of- these tea:hers,

the figure was over 90%. The remaining twa still assignei at

" least Qﬁé' thi fd of thElr seatwark tasks to the whgle ;lgss. "

Thls prabably a:couﬁts fnr the prgpanderance gf tég difficult_‘

Seatwﬂfk-EﬂﬂouﬁtEfed*bY!the low dchievers.

BeeaQEE'the reéesfch=taam was interested.in teachers'

thaughts reiarding the 3551gnmant of diff;;glt wark a questicn

abaut zhallengi g

ERIC
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I

B

'_:Whgn diséuésing assignments of hig hallenge, all teach&rs

menﬁiéned appfgp ia eness faf students- as a dimension cf

Ehéif.tﬁought, but gave it lawar emphasis than other ﬂimen=-

_si@négf Two teachers, B and C, gave high Emphasisrta their
- 1ggals iﬁ giving»gtudééts %arkrﬁfvﬁigh éhalléngelbut only;vr

teacher D gave high emphasis to the sﬁfatggies nézéssary for

.= . .

T Student aéc@mpiishméﬁt af these goals. Teacher C répﬂftéi

in m@re‘difficult ass;gnments. Cﬂne *"ample is fhe Weekly - :
Reader assigﬁmgut describe é.earliér far»Beth-) _DESéf?atiQnél

éata, howevefi_suggest~that this seldom hapgened’in the case

. " of low target students in that room, whose work on assignments-

of high challenge reflected 1§§;suzzessi The teagh&r indicatedj-'

" pleasure, however, that these students. showed at least a

 limited degree Df understanding.

7
Even When seatﬁﬁrk wajf§551gned By reading graup, hgwever,
wi

- some students had prablemE. th the 1evel of difficulty.. Fgr éxample,

Naw Randy is back to Writing.' "Még is getting the - S 7

¥

kitt’ " He stapped to thlﬁk about what ward gaes in thé

ettin; and théﬂ Says out laud "Shé.

said that w@uld wu:k " Ihis shgwed ‘me that he was 115_jf

cgning,' at least tg thig paft of the dire:tigns, when the
teachér‘wasftalking.ab0ut the iﬁterzhaﬁgeabiliﬁy-pf thg’

- wnfds gettiﬁg and Eatting in sentencgs 1 aud 3.

B Hg starts readiﬁg' “Sng is, and -then, instead afl
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. feadlng the rest of the wards in tha sent ence, he- looks

at all ghe choices and it will-bg remembered that there

were two of these words in the beginning that ;éus%d him

troubles. ’-

At this point, he has no context for the sentence at

all. All he has is "She is" and then he's looking at the

_choices without reading fufthér; He tries to sound out

!\‘

P o . . :
the word talking and can't quite make sense out of it. He

gets something like "Tel-king," and this makes no sense to

him. This is the kind of frustrating situation that he can

often be inrﬁith a sentence that make: him want to give up, -

" copy off somebody else's work, ask them what to do, etc., B

because he's précgy_muéh)buffaiaeé by it.

AN T decide to iﬁ;ervEﬂEzat this point and‘i askrhim,tn

‘read all the%athéfiﬁcfds_in the santgﬁce before he tries to :

dacié%\ﬁbigh word belangs dn the blank. HigAatteﬁpt.tﬁ,gét'r

f_the ward Eictu§§r is such a labariaus project ﬁhat*I ﬁéuld;f

g?:ana the diffic ulty- af thé task for him in sau:nding out this’

\\ .
think that\anygne Wha is analyziﬂg this data shauld listen )

to it fram the aﬁé her than a typed trans;ript bgcagsa
you" e§n t really capture th ffort that's going inté this_

¥

' still has ‘to. be helped to see thaz_the ward talking doe ﬁ’t

£4t igto.thé sentemce. He doesn't kmow that word and I help

wnrd ictufe and Puttlng 1t all tagethe: tQ make sense. out

\\ .

,gf the sentencéi When—he fi ally getg “the . ward Eigtu:e, ha i

4 A \

\ ,-.zx =

B -

; - N




with it. After he gets it into his mind that the word

m,‘
B
i

he can put it into the sentence and say, "She

is.talking.égﬁ a piecture,’” does not make sense. :Then,-I ;

e the word ;g;;ing at the v&r& top of the list

e 3
m
!
o
e
E
Ind
o
W
m

.and he can edsily see how cutting can fit into that sentence

and make sense. : 1 L o,
. 1) N . =

The nature of thé‘asgigﬁmgnts may ha#é'playéd some part in

o

H

this. While one teacher reliéd on commercial materials entirely,

the others used a mix of commercial and teacher-made assignments. -

' There were many tcacher-made assignments that were creative .

and interesting, -there were also many that were flat in terms

of meaning or context, as examples (a) and’,(b), helow, iﬁ&icate;-

a)i 1. Ben can _ _ Mom. (havé, help)

2. Meg can ___ .a cat. (have; hglﬁ} : P

3. Dadj;f not look. (come, can)
4. Mom, fBen’caﬂfaéméi ﬁsnd,_zén)": : ST -

* _— =

'i55;5'Timv2§af==??,héipi _(come, go)

6.  Come and 4;“f=3(1éak; can) . - o W

~7. .You can have . . (is, it)> T, o

b). Dan sits on a red bcxgl
Ben has .2 red fox.

ill has a brown sox. L - =-.k~’5} e

\I‘_“

‘David has aagrayxﬂxg_

O
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" Another issue that féléﬁé%\ﬁé the difficult ty level- of

the timing of seatwork assignménts and formal

‘m .

i‘_;SéigﬁmEﬁté is

t§§2hing=ﬂf ;hefccntent.\iBaafdwc:k assigﬁﬁaﬁts usually were _
not géargd Ea,reédiﬁg gfﬁﬁp instfugtianr-aitﬁcﬁéh méét‘wefkbaak
éséigﬁEEﬁts were. In at least one case,!law tatgéts seemed to

" board as éigﬁments which. CDntEiﬁEd ofe difficult vocabulary.
o In summary, Ehé ﬂata @n'téachér selecbicﬁ ;f geatwérk sheds

ight on why gﬂ many assignmants were difficult for the pegf,,:

T

f;eéé@nﬂers. Many teacher selections QEJSEEFWQfE were made with E
" the whole class in mlnd éa‘thét lower achievers often lacked

=

’neeessatg skills and strat Egiég' Even when assignments were

d"  cult, féf

-

given to abil sb§$ed gfaups, thay ,ere é;il

LY

samé l%ﬁfféad;ng\grgup memba:sp Some ‘teachers saw value in .

- challeﬁg;ng work, but anly one, taacher spﬁﬂtaﬂeausly diszu Séd;

thggﬁéediféf:téazhgr strate g—és to help Ed’g *ifﬁEﬂts @eal;with

- Qhallenging assignmEﬁts when thase had been $Eléﬂtga;f éthér fSEE_

tors that might 1nf1uenﬂe task diffi:ulﬁé and student respnnses

ééé; thé greatez felative difficulty af some teacthﬁmaag assign;'

;_ mgﬁts begause-éf 1ack of’ canteﬁt and 1aek ef linkage t@ reading
?‘.éggéphi sgructifgr}-f L ‘ . - o

;gfeéenting’éeétwétk'assignménts~ .

T;ble 2 summafizas-data from inzcl ss fé;é:diﬂgs of teacher

pEESEnEaEiDns cf seatwﬂrk aé ignmeﬂts._ The percentages of pféaen-‘

{uéatiansfwith cgés cruﬁyints“ to hglp students and thase ﬁith

P
=/
AI/ L - . : P N Sl R e -
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~ ptocedural difécti’;s wére high (Vg%iables 25 and 26). On-the . ,
r“ I - - } . N

T other hand, pres,nt,t ons cgntaiﬁlng;statémggts of th. gufpase:qfie

the' ass ignment— (Vafiable 21) and- explic dészfiptiags of the

*cagﬁitive strazeg;es E;éésary far successful perfgrgan;é were

Extremely 1gw and farASOme teigbers nonexistent. These data
] :afe inte éstiﬁg iﬁ light of ail students' inability to dese:ibei

spac1f1; zanﬁent=related puzposes af\asslgnments, aﬁd in llght of

7 the fEW taskﬁfalavant Efratagles usa& by the poor resicnders,
Tn tgg June. 1ntéfview, teachers were ‘asked their .opinion’

of ptcv1d1ng szudents witgzéc me n@ti;nzpf the purpase.éf-théi :
ags;gnmgnti iIh31graﬁswers lﬁdicated :£at ﬁgst afbfhé taagﬁefs

] - = .
. 5 *

»
L g

E}

'had;ngﬁ given a great deal of thgughc to this qugscian. For
e ! . - . , _ B

= . =

:exémple,?téaéhers stated: ' S - L : A e
Teacher B:- . o S

. . .WéiisgI think}tﬁat is;pretty typical because perhaps

'e

we eac hE don t emphas;;e what a particular thing is

\M\

s

.‘n

"~ » that we‘fé d@iﬂgi I db ;far éxamﬁle; emphasize ;ike‘whan

7%& Ere dning Ehes;f snunds, like ;zz_and fry.. I Wﬁuld -

:say,‘"wgll we' re talking about the y sound that makés the

SGUﬂd Qf: ?“ Df I wguld say Ehev ay snund or thé 1@33"'

rk}AiuemphasisadwthaE‘dand,thenzgﬁé

:Es',sgupdtﬁﬂin that_ph

iu the cthers, I wauld say§ "We are lgsrniﬂg ;hese wards T |

'-35=W3€f3(@3k173 EEDEEHEES-Y‘ Qf, "We are learﬁiﬁg to.use . o "
i;ﬁesé:ward%.“' But ardiﬁarily many timeg I Wﬁuld say a, tea:ﬁer

prepablyléqesn;;;évég.empgasizefwhat they are.learﬁ;ngi‘ lt'** :

ERIC

Aruitoxt provided by Eic:
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ju
.of that.

Teacher E:

S . ' ' . . - ¢

ir work. I haVe a feeling that we're all guilty
o As

\M\
nr
o=

4

!ffou don't de that E#éry time with a—seatWOfk paper.
There are times when jéu st@pva;dgpull that idea. out, Ehnugh,_i

and say to thg;ﬁhilﬁfén, This is what I want yog to get

kY

~out of it." Other times, you just expect them:fo kno?; I

" think we assume a lot; and I- remembar one time I was going .~

:‘rto:réad a sﬁory c;lléd~ﬂea£bw Broékaafms. l said,‘"What o,

ié -a meadcw?" Né-ideag SD by the timé I exp lained meadaw

.

and;brook, I féad the story thg nextiday because wg“had

fal:eédy used all of our time -allotment to. get across a .

E] : AR _
If Wg;gc~élaﬁg agssuming, and we do a =

M\

couple of concept £

lot of thé tiﬁé,ﬂyou‘va-gat to pull it down. .

o]

i

\ .

zwraﬁagibegauSE‘;tEaEfisn t a paint af emphasis, at leas: :

.for me.  These things aré‘repeated over and DYEI{_ Hammer,

Hammerx haﬁmér and they've got to be aware of what's oing on.
s | they've g & , 7 Boing on.
) RN - . B “yrf B
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1_creative and ;nterésting. Far example, Dne teachar ©) began 3: - %

!earsgijfinf
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that have the ending Sound 'ot".or 'at,'" or whatever,'ﬁutﬂ

yQu>knaw,iwhy keep it from them? I i, j}that I try to-

say, ''Now all. the wurds you're going to  use today are gaing

: ta'have”EhLEZSOundJ so look for that and let's re emembe

aha,sﬁmétiﬁgsng'dwreally ham it up and séy;v"Ad;:ad;-ad
f"adf" ot yau knaw, just do different eilly things with it

that maybé when Lhéy gat ‘bac ck to tﬁeir éééﬁs or had Lt exposad‘

ater théy could géy, "Oh yeah that', the

e

a little bit

‘one,.."
Observations of the six classrooms yielded other data‘ab@ut
feacher pfésEntatiQns.f Teachers often value student attention’ as i,

i

= o ]

—a p,éz§ss v riable, Esﬁeclally with fegard t@ 1isten;ngftc direg

tions. Thraeacf Ehe teaaﬁ Siiﬁ'ﬁhe sampla had ways of $1gﬂa11%ng

students hat they wanted the;f at;ent;@n, nd some DfithéSé were ;i'

H

fgresentgtia g w1th a’ participatian Exa ci se: "Have you gat ycur

>'ﬂi.t,g gct yaur eyes?"'("Yés'-qaam

[SERS -

instaﬁéé f sﬁugent Ealk.aﬁd behavicr during task pr tations:\ix€
indlcating that é : - L V

A strategy U




W
p—

: When I write thls, you, knaw it's yaur é oup and fou've
’:>1§a:ned to read thié:ig vo ur reading, s0 if ycu know if yOu re
-~ dn the "GD Read" book or. tHE "Get Ready" boolk, this is the
.kind Ef work Ehat'yau re going to do, but I'm going to

. ask if somebody hasza clug, bscause we haven't done this

before. ;If~you.hav2'a clue as to what I waﬁt.you to do today,

b
[

yDu re in “Ga Read" and "Get Ready," what dg'you think

I ﬁaﬁt Yéﬁ-tb do?’ Well what do yau thigk I ! gaing to . put;
in ﬁhat missiﬁg 11n%? Did you knaw what I Was daing7 What

am I making? Bgy, are you smart, Ycu'fe makiﬁg a pattern. ’

en, and then you write . Do you know what

; yéufraﬁgging‘éa write ﬁéﬁE?A Why dan't'yoﬁ’é11;Hé1p me read?

%

1 Whé'@énrtéll‘ﬁé, ﬁhaﬁ?déés this mean to you? .

"Here's azﬁiegemof paper. I want you to glacé these on
"youf:papef_'xﬁhat are you going to do first? Next? Who

‘iizaﬁ shaw me?"4
"Aiscaﬁ ard farm of Explaﬂaticn by tw aﬁ ;héfﬁeé@héfsfﬁéé:{

f“gé;ngfavéf it EOgather... Far example, K étgdeut’" 1d be éélléd;;

‘on_indivi

uaily 'to (1) raad the wazas,i4m;,field and cz) read. the,_;;

;Séﬁﬁéﬂc&s aﬁd fill the blanks. Iﬂ Gthgf worﬁs hg,

chanée to learn what the answers were bafaré théizétiQiLy began

if hey céuld 1isten and remember;f Gbservatiﬂﬁs shawed \Eﬁwg§er,
that the lower achievérs were;nnt always familiaf enough wit;ixh
\vaéabulary ‘to benefit fram this 'Oﬁe time Lhr@g ﬁ v‘,;asﬁféa » ;.?XEE%
N e e e e S . - .

N In saﬁéfglassraoms, 110 explanati@n at a%lit35~g ven: forrsome,
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‘children as Ehey Eﬂtéfad Wlth the assumption that they would

start. right away. 1In anagher the teézh&rrtaught the format in

successive steps duflng the earlier part cf thé yesr._ At a

certain point, children were égpecféd to know how to copy the

sentences, fill in Ehe blanks and draw the appropflata pi zturés,'

5

]
[n]
rt
o
W‘
r
\m‘
-
[
o

e teacher said to thé students was "You may get
‘your reading papérs." - . .. . S Ty
Other observational data raise LhéfiSSEEij the percentage

of time in the presentation actually devoted to explaining th
task versus other considerations such as.the communication of

aspgetations about behaviorvand what té d@‘wﬁeg finished. One .

Now, if your hands_arE‘fg;dedtané yéu,a:a'lmoking_ét-
, & . _
d

e, I will know that you are réadY'f@rzx

would you look this way,v;;aaséé _Rggléfy@u

! R . - P

.-look:this waygg::aéd;bgys andvglfls' 5'1',f'1:a d get*féady.

.WE already know how to, do ths klﬂd aff , '=;"xert (Mrs,q :i-Q
Bi)'ls looki f@f goad da;ec:; é hg céh?éa’é"nicé job of -

pic:gfasiand:wr;g;ng Ehé_wgde;,and if Glndy and The sa

ﬁﬁéyfﬁaa something ‘on their namé éard.

‘notice -~ .mething,

ERIC
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we'll put a dlnosaur -on ygur name card. Watch for it.

"_card because y@i

53 -

‘last week they -had such beautiful words and pictures on

their sgatwak aﬁd they worked so quietly without dis-

turbing aﬁybcdy that they had the perllEge when their

gwotk is done that .they can t:p;:léer’lzlyrs they may quietly read

:b@DkS§ may get blocks to caka tg,théir sgaté; They may do

hasa things hecause they hava praven te Hrs.»E_that‘they,
are doing a'gééd<jgbgA_Charlié, you néed t@_liscéﬁ!!fﬁaw; )
when you have proved to me that you have good writing,

yau’re listéning CQJdiféctianS, you have nice pictures,

We're’ go;ngfﬁg d@ twa>th1ngs: ‘we will put your nice work
up by ygur name AND we. w11l pgt a dlnasaur plctgre on yﬂurs

‘and then that means that you may ga aﬁd play w1th Ehasa

hi‘ . H0wevgr, if i have to stop read,ﬁg and say,?

'Eleasa be quiet,' I zan't.put a &inésatf‘stizker on your . .

re dlstufblng Ehé ragm_-'Yau iéed-té:déf;

:yourvw rk wizhaut talklng Yes? (Aﬂswers thld s quéstlon )

| L,ﬁt'yé” ta do.* Remember put yaur leﬁtef‘iﬁ thE;EOfﬁEI

dne write youf ward and make ycu:—EthaE s thfee_ 1ings

?Whaéfi@;wé:ééé? well, it:':n”—

Ink. . Agéﬁhe, ane? iglgé;_ And 1 thlnk\we won't ga aver

\

'f_all’af them bééauée of the ‘time. The ather,Iét;er we are-

’loak;ng far ls==zan yau all. say i”?i?ﬁé. Théra afe twa things

,.\
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.>thagi§hex;?era ngtg Dthaf issues are attéﬂt;gﬂ 51g”alling,bﬂhé

54

*

- make éﬁpi re. ‘Letter; word and piggufe with y@urrlips

.-_;Gékédg When yaufézé'thrcugh;;da you see on the corner of

]

my desk I've put some paper? You'll see.a box. What you do;

ity

is come, make ‘sure your name is on thém and up there; it . .

'tells your name, put it in hefeﬁ " Fold itﬁa:djgﬁﬁu;ﬁ!iﬂ

here and then yDu mayeget the clay out. Wbilé l‘mipaséing

the papaf Qut ‘will my pEDplE in the 'Pla es and Puzsles

take yaur pen {ils aﬂd go up to faadiﬁg,'

In summary, tha ma;n lssues fégafdlﬁg seatwark axﬁlanat;ans
reiate to (1) wheﬁher or not Explaﬁatlan re given and (2) the
nature Qf the explanatiaﬂ j.t.-‘.:;glf,i i.e., whether refateuges to

purpases and cDgnlE;vE stfatagie gréninzludad_ﬂ‘Daté indicated“

o

balance éfft between agtual explana iaﬁ and other-

i g}éeatﬁ@tki

The instiud ti na ;f'fgn’— -ion of seatwork monitoring is'in .

7,%§f_thé}fqﬁf té;péffatﬁlédgquégélﬁli

- in ‘most .classrooms

-onsidera~

“'the teacher's -
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: Interview data about seazwgrk mo tggiﬁg consist of responses

to. questions ,b@gt (1 che;kiﬁg and returning papers, (2) preferen- .

ces as to what children should do when stuck, (3) é::aptability
of studen;s'hélpiﬂg each other and (4) work skills ﬁonéigérediinr
asséssing students’ progress.

Table 2 shows that those dimensions most ex ph sized by . _

taaéhers in ﬁhgir';hiﬁking about stu&ent prg;egses were pEf-

sigten e and COmpletlan of assignmenzs (Va iab, ) and effurt

_aﬂd-géﬁfldéﬂté (Varlable‘?)i Studen ts helping other studan;s
deng

with seatwork CV able 10) was very aﬂcéptable to Ehféé Df the

) téagher§=aﬁd_soméwhat acceptabla to- the gthers, althuugh there

were few 1nstances whera formal systems of student helpats wvere

i@~plaza. )
L N
Observational data also prcvide much aata absut mc nitoring
and help=s§eking routines. -I thrée of the cla ses there were

-;nstanc es of teachers circulating around’ the ﬁoam_be;wéen

—riadiﬂg gfaups éﬁ&ratAatﬁéf ﬁimés ﬁhéﬁusﬁudént,ﬁétk ﬁés4iﬁ:pfbgiéss;f
_Qne cf the- teach&rs allawed lntarruptrbns of‘the feading graup

af studénts w;th queszlans about seatwark. (Aﬂothar téaﬁher touk

the OPPQSIEE pgfltian.-."Unless yau re :z;ng don't interfupt- s

) mE iﬂ feading‘gfaup ) Annthet mara f l ative pattarg cf

fin’the7téa§hing”§f féad;ng g:oups, whlch accurrad

In ﬁhié{éi§$é§:§ f!thE gbserver nated_examplas Dfs




feédback;tq’students about their seatwork which included re-

=-ex@lanatibn and questioning..
Dﬁéerq%:s did not see; in any tlasses, any gvideﬁéé théﬁistiﬁg

procedures. for tegehiﬁg,;hildren'self=m§nitcringt(i;%l, checking

to see if work made sense).

In shcrﬁ, there_is_scmé evidénzg faf;m@nitériﬁg’éﬁfpéf=
formance across the sample of teachers. However, this was not

usuaily the occasion for substantive faedback,fhat contributed to

" student understanding (Eié ept fo ,jé‘23525 where anvaiié was
S T : : N
“also g:ésemt.) 'Dbservaticns’did show,” how ar, that mosﬁ of the

;teééh ers gave verbal feedback to ;he students abaut their

:héhaviéi'aﬁi'étggntinn:ta task tha; equal;ed.af eggéédgd ;he;
amcﬁﬁt af peifcrﬁaﬂcésicﬁitcéiﬁgg*iin.fagt,lfcur cg,,hérsziwgl
panaltles (nat going to lungh) fa: fallufe ﬁa Eampléfe wark

.»attfibuted failure to finish ta Saciabili ty.or 1mmaturit§-%:'

_‘ .

_Hawever as abservat;ans af stgda ts re eal delays may nat\

smf

the first aﬁEﬁdate abaut StudEﬁt ID ir

:bahaviar aﬁd attentian to task rather than st d _gderstandiqg

O
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EﬁéeptiéﬁéAtE this,:espezially Teacher A, who would offer help
at the énd afﬁtﬁe morning‘s warktimé; - However, that‘;eant that

the lowsr readimg group, wﬁc had SEECWﬂrk ‘time flrst had to

\m )

wait @ver_an haur.) This was not a problem fnr the adeq

iy
i

responders, who 1d§m neededrhelp, but=the lack of-assistanaé
may have c@nttibutéd to thé'poar fesﬁaﬁdéf*i reliance on their
own maladapt;vé stra&égie'iln the faEE gf difflﬂulty. Also

assibly cantrib iﬁg ;ﬁ this oggﬁnme were - teachars cammuni—

.!
'i
\ﬂ lI

i g to: students th91r valuing Df persistence, lﬂdepénden:e
and’ taskicompzetion; all of which assume that work is "daablé?

_by the students.

Evaluatiaﬁ and Feedhaﬁk t Stu@gtgs

returning of daily papers, 1ntefview data prgvided information

about what the teaehef—loaked fnt in termr @f afgrallfpfqgrgssg“
Most'of the teachers indiﬁated that papersnﬁéfé checked and
returﬂed ;a studants w;thin one-. day.ﬂ-DBSéfvafiéﬁal'datafsuggested,

‘however, that eaching Evaluatign was based pfimafily on

aacurac§=and neatﬁess of the" produtt. f . L

Ihéﬁiata-én‘téacher'tﬁinkigg félaﬁifé téfstudeﬁc ﬁfbgfgés'i:‘”

' bears mEﬁtioniﬁg agaiﬁ uﬁdeL this headiﬂg, - Only one teacher in g

*sis anceguaffartgr'

Ehé samplé (D) amphasiséd sensemaking mﬂre than'
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:Eéaﬂhéréius;ally did ﬁﬁt see thﬂ patterns Df respanses seen by Ehe"

= 1

= A related set of intefviaw data describe teacher attributions

for success (Table Z Variables 11, 12, and 13) and failure

(Variables 14 "15, and 16).. When cansi&éfing student success,

ftﬂn.teaﬂhefsf.E_and,F attributéd highéf paréeﬂ ,g of SQEEEQE;,

to stu danzizcntzalled vafiables than tEEGth—EDntIQllEdy

La)
m
Hh
m
S
m
“ﬂ‘
1]
m
]
it

-

Y

fvaéiabiés, while the appasita was - true of three others,. with

one gplltting EVéﬁlv between teacher and student~ caﬁtralled
factors.
< '_Asrfégards,réfefincgs to student failure there was a strong

‘trend to attribute failure to student-controlled factors with

the éxcepticﬁ of Teéghéfi-é gné;vtgfsameAextént; Teacher D.

. m

Thus, ;Elthaugh the teaghers sometimes saw themselves as Eﬂﬂtrlbutiﬁg

to student- fallufe to cﬁﬁplete assigﬂEEﬂts :arregtly, they tended

to hald hé student res p onsiblé for many instances of such

-féilufe_'Inicasés affpaaf fespaﬁderé faced with diffiéul;-tasks,

:thé:aéfributian of off-task behaviar_afvgéaf performance to lack.

e

of effait or cafing.seems uhfaif to séy the léastgi.ﬂﬂﬁ3$2f,,thé

?ébsngéf, and -so théir attributigns are Based -on less infgrmatian.:'v

= ; = B i

In summary, the issues that Pp ] 7tﬁ‘Ee it st impartant

‘ng, (2) thE ﬁQtiQﬁ Ef giviﬁg-pnssibly
Jinapprapfiaté feEdba k-té 'Y arder, ta liSCEﬁ,‘Dr tg wark mare
Jinstead ﬂf playiﬂg ar sacialigi’ 'd (3) the de-emphasis on. studént~w

=

unde;staﬂding as a valuéd aut;ame iﬂ ass'ssing~studpnt grawth.;,




Eha fnur 1ustfuetianal anctlgns of SElEitIﬁg, presenting, monitor-
ing and evalua;iﬁg_studEEEE' seatwark, a few general comments are

'in order. The qbsarvaticnal daﬁawefemugh richer than may be:

‘apparent-here, and included d stions of creative, perceptive
" and humanistic arrangements and activities that occurred in these

classrooms to Eaéiliﬁaté'studént_léarning; All of the teachers

WEIEAégnEEfﬁéd about. children laafﬁiﬁg EB rgad.and-Wéte'intéta E
ested in our ‘research as a way of i nereasing their own: kngwledga.
Tﬁus, thés%~resu1t$ should not be 1£terpfeted ‘as blaﬂket-cri i isé
of Eha six Eeachers, who were cummltted c;?;ng,and cﬂnscientidus-
indlvidualsi- - B I ‘ :
As has béen PlEVlQUSly-ﬁEnt1§DEd' é §hé:57do nat hava Ehewﬁtmxr%ﬁ;
;1uxury of: mak1ﬁg sustaingﬂ and detaile lfb ervations af 1nd1vidual - ;

¥stgden§ prczasses, espegﬁally aurlng seatwork times. Iheréforg,

it ié ng; sSur p s'ﬁg that they were unaware of the limitiﬂg effect

@

.on studeﬁts of some of the 1ess§thansideallanditicn’ Péw ted in

:”thisa;gﬁésﬁig%ﬁicﬁ;l;Téachérsi” 'ally had reasons- aﬁd rationales-w

. for theif thgughts and actions - that made lﬂglgal sense Qﬂ the ba 'é

of ﬁhé &é;évavéilaﬁlérta them and th31r own 1mplicit thec:ies af -
'hﬂw chlldfen 17 uéyi his ggudf will 1 idg S

fxteachérs'with additicnélrdata‘aﬁd altéfnatg'cén:gg;uél szhemes on

.t

whlEh tG basé tﬁe;r dezisiﬂns abcuz the faur 1nstructianal funEElQ,S
"—‘ Aa . e 3 oa N Vi

,felaiéi tciseaﬁw@rk.ﬁAit ‘sho 71d_ngr

b ;Onstfgéd as yet an@thg:

fjexpoéésabéut "what's ‘wron g wi h“taacths;“ e S

& : The data suggest that seatwark as i, is typizally handled

&
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€

most from Qha teaghariatha lcwer %2%1avéfsﬁ These unintended con-
i
equences stgmmed malnly fzam an; 3551gﬁmen*s that were too diff;—

w

cult for some students to haﬁdlérindépéﬂ,éﬂtly without frustfatian

when Suppcftiug:iﬁstrﬁcti@n¥aﬁd~immediat§v,;,f ;”,',;is‘nét : 1 -

\ able, and (2) a focus (byrbg;h students and teachers) on processes | s

i such as persistence, éff@ft and task completion rather than under-
LS BT - ' o

standing. - . LA

orgrgiggastlgns for teachersiw Maklng seatwork workillleséhéré

who wish t ax;m;ze the possiblllty that low aghi ers ’ill béﬁé=
fit framzthair ndependent seatwgrk 3551gﬁments may be interested

in the fallgwing ugge stians,fegardlng the fguf 1nstru§tiénsl

SelgﬁcingTaSSignments, ¢Indép2ﬁd2ntiwark'ﬁay éithef be at a_

level where students can really do 'E imd epe dently, preferably at

= g . =

about,gizzﬁsﬁccesé rate, (Braphy & EvertSOn, lS?E) gg_ de*uaﬁe

prévisicﬁs,sﬁculd be ‘made fgr scudénts tg ;dentify dlfficulty and

.fabtaiﬁ_hélﬁ. Far paar respondéfs, th;s may ‘mean selecting ass;gn—

- o .
ments chat occur saﬂn after’ i nstruct iaﬁ on thé pafti ular skill if
R
it is new, and emnhasiz;ng the- ;mpgrta 1ce af takiﬂg steps o re=
. =‘;"!\5 R

- golve canfus;an, uﬂdérs ,,d te;ﬁ, an&—‘make sense *of tasks.;és\f

:f;’ %Eresénting ssigﬁmeﬁtsiy Explana i@ns hat highlightzwhat the\\
students are 1earning aﬁd why it is useful mgy ;ontfibuﬁe to. ' :~’: -
Azstudent understanding Df Ehe task. Wark in p:ogress by Duffy,  ;1

Raehlerf and Bngk (1982 ) indlgatas that sugh éxplanatians da-;

indeed affa;t student hOPElelY,

2

_ helps_chem fgcus their attentio on relgvaﬂtvaspectsrof_thé task. . -
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" selves would think about the task. Presentations might also contain
stétémgnts about what studeﬁts;éhogldrda when "stuck," and about the

need for the asgignmént to make sense.” It would not bé enough to

DP vy thange Eeacher prgsentafréﬁs without also modifying task

»
gm-‘am'-,-*"

selé;t;an, méﬂlﬁﬂflﬂg,‘aﬁd help-SEéking mezhan;sms, but axpl;c1t

prese Eatlcns cauld provide ét dents v th the 1nfarmaﬁ;on they ﬂeed

Eo take advsntage of alﬁernate Qfgaﬁlzatlanal pstterns-
g- s,iggmants.a va;@usly, th’ ed for mgnitorlng,

cx

- =

~whigh ‘is the o st d;fficu;t function for teachers to perfarm, w;ll N

ngi;p,}"

By

B : § - .
] be_miﬁimized f Ehere is’. a ‘good matgh betwaen the student and task-
d;ﬁf;gulty and if explanations are as explicit as negessary fér a

D
- E
R - &

“given stadéﬁé. HGWEVEE, kﬁ@Wlng Whlﬂh s;udents are most llkely to
jﬂééd mgﬁitéfiﬁg and mak;ng‘ccngact wiﬁh them early ig_tﬁé Séafv ;
work. pariad i;-SEdEf to Dravidé Subgténtiﬁé.fgéébaékiwauld be bene- -
E;Elalirf;tjis impa?c,wt to fegégqi;e ﬁhéﬁrthe éffgétiveﬁéséiéfrgi

explanat io s~dépénds.Qn\thezlisteﬁing géﬁgfehenSian §f<thé étﬁﬂéﬁt;
7 \'

‘féméﬂbét all_te ms,and steps givén the first time through,: ' That -

i

e ,

,igg allurg to femambgt and fallgw éireatiOﬂs may 10 b dy to ""v“,;

udent s unwillingﬁess ;o pay attent;an_i Some ch,ldréﬂ need help

[
. M'“IrA,"

-;lﬂ ghe form af timely teachaf mnﬁitaf;ng, to make ‘sure that they

fhave ﬂEcessar 1nformaticn to co 'p ete assignmgnts meaﬁ gfully.
Y \ gp

Duestions and statements to students duri{g wark iﬁ pro resé abaut '
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®

provision of a sense-making or checking function with a "learning

paitnet";may be desirable and would allow the ‘teacher ;oyprdvidé

a
. i = .
Qﬁhéf resources to children- than hgrself or himself. However, data

. £ :
ffgm this stuuy suggest ﬁhaﬁvsugh a learﬁing partnér system would
have to be set up :arefﬁlz;ﬁ\wifh';hilﬂran taught how to help one-
another and not ‘just give answers (as égcufraq with Randy, thée

Eeaﬁher'afténzdésignated an individual on. the spir of the moment

to help aﬂather child. Yy

‘v'!k

= -

Feedback and Evaluatl @."The point ﬁas been made abundantly

about the value of twaaway_feedéack between student and teacher

about the mistakes af,ﬁbgr "Pe;haﬁseanﬁapprapfiate maxim

might bé'"stats Cand X!s) -are not enough.” =§ata?in this study sug-

kil

gest. that teachers may w;sh tu raflect SEtlausly on the at ,fibution

Ehey make for Sﬁudéﬂt succes d EailurE; Eakiﬁg iﬂtgiaﬁéoﬁﬁt

same|af the reasons idéﬂtifiéd here for poar performanze. Einallf,A

A | S o
the % thodalcgy cﬁathls study hlghlig, S ;he;des;rab;l;ty Df bringing o

[SESEE - - s . \ & et

in an Qutside bg’ rver——-a p ent, ‘a prlnclpal or. anather Eéacher

& : ) =

for focused abgervatlans gf :hildren who cgnslstently reqpand

. B =, R = o . - #
E) - .

pagr1y~in ;héir seatwork aSSigﬁmEﬁﬁSi :;g;f R T

e Fﬁﬁifé;birégtiéﬁs—% SRS

The Student Rgspanse Study was :ﬂn;alve’ @fiéiﬁall? as an

effectiVEness study, 1ﬁ whigh the vafiabillty betWEju!gl éms:_'

_and.. teachers cﬂuld be telated ‘to diffErEﬂCEE in stﬁﬂgntsf‘patgetnsff et

Qf respgnses to sgatwgrk.5 Althﬂugh the sample’sise was Iow for

. N
*

an effegﬁivenesg tudy, At was felt that fhete would be suffigiénﬁ

ERIC
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teaéhar;d;ffétenges‘ta allow for case s;ﬁdy comparisons that would

illustrate dimensions of effectiveness, with rich anecdotal student
darza. . HoweVer, seatwork in the observed classrooms was handled in
similar gays;.sb tﬁat_éhere was little variance at the classroom level

~on vafiabig that 'had been hypothesized to be critical. VHOWEvéf, with-
fiﬂealass analyseg fevealed that a cg"cn pattern eﬁlsted in all six A!

,af'tﬁé‘Qbsérved=cla$srcnm$:,'higher achievers were more likely_thaﬁ’
lower achievers to respond to seatwork in a manner that could facilitate .
learnings Ié isfim? ssible with these data to determine causes of

r

thes E»siudent resp@nse patterns, but certaln patterns Qf teache: EE;

ha iot and Ehlnking seem- reasonably felated to the observed student

t

) ?aﬁzgtns* -These: hypcthesizéd telat19n51ps aﬂd p@s ibl§>1’gg!terﬁ

=]

consequences of student respons

e P
"conclu si on" sectio g,@f the Results.- "~~~ - -~ = . , o

Thus,“the maJor result Df:the study has not been a set of glear "
‘rélationships:Eetweenlinstruétiéﬁal'pféctiée and studant cutcémes. .

= . : = —

;'Tnsﬁéad and perhaps more lmporﬁant, the aj:ﬂ Q:E ' sgaf the stgdy

have been a new sat af questloﬁs to ask about students dolng eatwork
". = "

'aﬁd a Way nf thlﬁk;ﬁg about the shaﬁt tarm aﬂd long ﬁgrm Eff ts éf: -

Y

_:seatwork;;A.

‘Hopefully, su Qh conceptual outcomes %ill?heﬁéﬁit’bath ﬁract;ticﬁézs,9"

s

;:and-reséafﬂhérs;asVﬁﬁei;think}marg':ritically abéut'issuﬁs such as

Eime=an—task daily perfarmance on 3351gnm ‘Ehe Empha

ﬁiﬁi’péﬂdén@e vetsus help=seeking, and the meaﬁ;ng cf

;::have*beEﬁ‘grétiﬁying; Far’éxamplegiri"
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éﬁgeriéﬁged’teaﬂhefs remark that thay now think. dlffarently abaut mon i~

W
I"’J
=2
I
B
m
ﬂu
m

t - [
toring and feedbgcki.and prospe ective te nstrate that thay

are learning to ﬁ;abe t,di’ts understand;ng of . task expectations:
and éircquent some 10w aghiéfers maladaﬁtive gtratggias,

. Given .some sﬂccess with- guch infarmal 1nterventions, the next .
: i S :
0. /

. step is ¢t ta _use som gﬁhf g a ideas and insights fram this study iﬁ e

a more ystematic way ta wcrk with ;Eachers wha wish to iearn new

-

i ;
SIOEES

mka

ways of seeing SﬁudéﬂtrfESPOﬁSEs and §rgaﬁiziﬁg their Qla
to insure a clEETEf-fiEW of iﬁfofmatiéﬁ'abaut.stuaénf undersfaﬁdiﬁg
,abgut thelr lﬁﬂé?éﬁdént work; "As was nated earlier, Ehe teacher =3

task ;s an extreyely_camplgx aﬁa,_especlally WhEn a Elass is lazge:'

—

|
i

and hetarggenemus, andiéarr?iﬁg‘guﬁﬂtha,faur‘fuhctians af éatwo:k

7 is not éasy. For -hese reasons r;t Wauld be. very wafthwh%lé to ;DYESE

Y

‘\n e

g"
.ﬁelﬁiﬂg-teaghafs
'thé low aghievimg , ? in this stuéy,'aﬁézthe Pasgiblé

relationship with. t} s handled by [the teacher.
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Footnote

The two sgeca;léd "iﬁdividﬁalized"_élassiﬂcms %%?é éifferént from the .
Dther-giasseszin s~ many ;ESPéEts‘th§§ thé7 were not included in the
ﬁajgf analyses fé?agﬁEd hgzeiiﬂggﬁevér,'thé pattetnsbaf stﬁdentvrespénség
that wefé fauﬂd for ;ﬁeyathérfsi£'éiagsrg§ﬁs weréralég evident in the

“two individualized classes when student anecdotal data were reviewed.

3

1
5
§
e B -
. :
[
_ — = a
i
oF
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> o ‘Table 1t Students’ Attentlen and
Perfornance Ratings -

e ]
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Stufente . | Category | Student Characteristics| -

Tine Observed o Mtention Ratings - |Perfornance Ratines’
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Tible 11 Students' Ateention and .
Perfornance Ratings
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TS 7 Tnithl Tn:al Total fio. Geatwork %o, of Seal;- W, of seatvark | Hean SN Lof ﬂéaﬁ"é:ﬂ;_ﬁz ﬁfﬁf-‘;f_lf |
Pegding | (adne,) of apl-  (nnm.) vork epl=:  tasks v/pecfore- ratings Angg be_=!".-
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Teacher Cnaracteristics
S _ ;. Teachers oo S
A - B N D e F

\Ml

- Student outcone
;flgA Empheeie on dleerete skills
..+ and aceuracy itheut reference E : o
- to’ eempfehe sion (6) . ‘3.5 2.8 2.3 2.0 3.2 4.0 -

- 2. Emphasis on eempfehe,e ion o .- o , -
and .sense-making (5) g 1.7 1.3 2.7 3.7 - 2.5 1.3

T s
.-

'.@ghee;e4en~neetneee (3) ~ Lo ‘:F2.6i7;1_2;7‘> 2.7  -3.
e Emphasis on creacivity () 1.5 2.0 2.5 3.0 . L0

o rtudent Preeesees o

?:5. Empheels en persistence, . i
g eemplet‘ of assignments (3) 3.3 3.0 3.7 2.3 3.3 . 2.3

Empheeie on effort, confi-
"~ dence (6)  .¢ :

Emphasis on behavior, co- Lo R o
‘epefeting,with teeeher1(2) 2.5 2:0 2.0 1.5 3.5 1r;e;ae:

f?Eﬁéhee;sweﬂ studeﬁt pey;ng
sattaﬂtlﬂﬂ (2) - . 1.5

Pereent ‘success ‘referen eeE'” . . . .
_ettributed to student o T ‘ B R i
eentrelled faeters R ' 27. - - P ' C

Q
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Teacher CnaracteristTes -
S . Teachers o
A B ¢c o, & F

ttributions for failure

Number of attributional - T . oo , o -
‘statements about failure ' ’ C
that were. coded

et
T
L]

.19 .31 . 3 19 29 16

14. Percent failure reference .
attributed to stu p. - : . o :
controlled factors .- ° N 3z 32 25 48 50

- 15. Percent failure references = - : .

; ~ attributed to, teacher- ' S _
::gntfalled faqtars S <22 6 o~ 19 .7 N

Character tigs if ;sslgggggggi. . P I o TR

'5;3512 PEEEEﬁt séatwark as sigﬁ—' o : T s _ E L
‘ ments given to whale glass 71.9  62.9 ~ 36.4 - 33.3 - 98.1 - 91.9 . - .

=.fi7; PEfEEﬁt seatwatk 3351gﬁ—-

e o3 F e

group membershlp L 28,1  3l:4  47.7  66.7 1.9 2.7

'18. Percent seatwork aséigﬁ— — e ] - IR ;%? -
ments that were individualized 0 5.7 . 15.9 0. ..~ 07 5.4 ’

fj'lgérrﬂumbé;égf -seatwork pre-= _ c———" 7. o o T - L
~~____..__sentations whiyﬁwﬁriv'reegrded o . o ' _ : Lo

-

;'fExpliciE statémaﬂt Df:%:! o :’.;'{1? 1 ; ?f-' ? - quii?;;;i;; ;7 -
purpose . ST e Y 9.r .0 -5.0° 63 . 0 - 11l.1.

‘ Ho‘fefé§enEé Eafpurpase o o L e h
or content _ .. © . 38.2  80.0 ' 85.0 8l.3  84.2 ° 444’

d-{Expligit d iptlgn gf'

scr o )
cogni ivg_s rat egy i 1.3 ' . 3.8

}f?h ,,,,,



_— ? - . | ' 72
& F
10.3  13.3
~27. No lﬁfafmatlaﬁ other
~ ‘than location of i L . -
assignmént o R 13.2 3.8 - 17.2 0 10.3 0

. ' ' . i . - L . = ) V i i =
ll’zpt_ervlgw scores represent averages of separate ratings (5-point scales) that
were similar 'in meaning to each other. - The separate rating s’:ales that maké up
each score are listed”in.the Append ' .

Aruitoxt provided by Eic:



Frequencies of students with poor, mixed,

response patterns classified by achievement level and sex

- Reading group at
. ‘beginning of the year

High L
- Low A_ , S . 7

Student Sex

l
1.

\

'd ga on the student suggest that she is
- pagf fespgnder graup than the othars.

)

r oring to justify classification.

H‘m \H '2.‘
D O

N ;!
: ,!'

Aruitoxt provided by Eic:

Mixed

%]

;22 students. Dnezstudent'nfigiﬁally zlassifiedgasia
w a hiever had too few seatwork assignments ‘available

HoWwever," chez
more like the.

-
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Sean vas origine

remained .therz during the year. ' His teacher described him as a real

"ogverachiaver' who accompli shed ia lot with what she saw as limited

]

Ease of aﬁgw,ring and aware zgss'of difficulty

,asic knowledge

new-what was nace,,,ry to solve a

~"hardés§}?‘2ven baﬁgza the tééther ﬁa*kad th em. iowever, recognizing

ol e e T : g TR -
clarification, .as dEmQﬁSﬁ;atEd in the-next section. - L -t
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. A
\
St ratgéles for daing assigﬁments : . ; \x
- o \

Sometimes Sean used strategies appropriate for a given seatwork
task.  For Examﬁie, savargl times dyring the year,ihe’wﬁs observed—

_talking his way through both math and reading éssignmentg\ although

‘this was usually limited ﬁp:agsignmants ihat he=zo§16fdo e%sily-aﬁar
' \

quickly (e,g;, some of the bealnﬁing saund dittas, or s;ngl\éﬁigit

4

. \
addlt n ? roblems after he héd memorized addition fatﬁs) %fly in

Ehe yaa:, he was observed 1agk;ng toward gélar words ‘posted O% the wall

of the régﬁ as he did a -kshee; on color wards (i €., he COuid match

Ehgfégrds on his paper with the color chérts ‘on the wall befgf;\chcc51ﬁg
- hiéfcrayon}g ~Onece, afEEfrasRiﬁg‘thg teaahet far5tﬁé name of a gictgfe

{for a AFOkahEEt on whlch he was tc<mark pl:tuf = %Egiﬁﬁing withﬁarﬁsrtﬂn

111 £ 3 -
{

. ™, L . e e
sound), he repeated it to himself on the way ba;k toe his seat, indicating.
. ) \ is i - | ’

N . A i . i . o
a rehearsal Stfatégj'fOf short term memory- The most clear-cut u%e of

N . t [ R .
i 2t - - R |

ffective and appropria ate strategy was his‘péfformanza on a scrambled

\I’U

E#EEﬁCE assignﬁeﬁt in April. This was Ehe third time he had déﬁélsuch.
N a 1 : . . H .

‘ = .- . e 5 . o
2fassigrpanzg and he had learned:that the object was not to copy th

-

W

wérés!in’ﬁheifjgfigiﬂai Qfﬂét; as he had ﬂOﬁélfh first time—-the as

: =)
.was  made. During this particular observati@n; Sean read the senten

‘ es
- : - ’

’ta hlmSElf as he ccmpcsed them, réraad tham showed signs of caﬁfu n

%
io
i
. " - : 3 !
.whénzﬁhey did.ﬁoE;S@und:figh;, and kept Erylng various camblna'igns Ff
A : ‘ : \ = ,
“words until the sentence made seﬁse to’nimi., j

i

Howéver, . there are. many other example s of Seanigsiﬂg iﬁadequéﬁei

'Ezfatégies, aithaugh iﬁ»all Casesg hé~§3m§ietgd the a s;gnmentsi' Fgf‘

M
et
et
o]
<
1]
n.
o
U“
o
'H.,
-y
m
"
s
et
o]
=
e
"B
g
[»]
.
=
o
o,
oy
m
5
W

£

- "af hlS answefs and'then ta gomplete thé rest of- thé paﬁe far hiﬁ,

:esultlﬁﬁ in. four 1nccfrecﬁ ansqéts,Out of flVE. Sean dld not defend

ERIC
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vimself or question. the boy ansvers, even Uhe_ﬂ the teacher marked
“them in his présen@e,‘A Gn‘_ancpthet occasion Se.an 11ad incorre c:t,:ly
marsed three out of fivejpittures on a éimllar uvc:;::ksheet, and the
teacher marked them wréng whil he watched. The observer later asked
Sean to read the ntences, and he ﬁis ad the kexs words, .which led
~-him Eéfmérk his D_rigi'ﬁal thoices. Thus, his plEtLJfE selections were
correct as he had read the sent ences; _‘Dﬁt ljel did f;cnt question why (and
could not tell the observer why) ;tﬁa teaclier had;x;géﬂ;ed t;heﬁ_wr‘cﬁg;

These two examples suggesta pégsiﬁé'resﬁénée- in;Zhe"ifac;a// of failure ; B
with no at:t:e,mf:»ts to "makesense" of the f. dbacjk Erom. the teacher. -
Another ‘exanmple of San's passive acceptance of mlsunde 5 andkingj

occurred when he t:dm?leted ditt c o page a.mut the seasons. Students
were to matr:h‘names of tj‘/!E‘f?Di_;f Seasons Vi:i;:_pict:gras of éeaso;nal
-ai‘;tivit'ies; Sean worked thronugh his’ assignment fntent 1 making
errors on six out of the eight choices.  Tor .examp le, ﬁ’é pasted ;‘neﬁ
'{abel a!sgzrfme_fﬁ auncie? -a pictﬁfe xt:ff a i:hilld sledai g; When gthé absévrveﬁf o,

talked to him about the asignment, he could not read the names of - .. "

the seasons and seeined unsire 2bout when one vent sledding, swimming, -

etc. Héwevgf ~he had dafle the gssignmaut quickly, -without seek:

&

any help. (Latar, the teacl%afr '_i,,diéated that this g_Ssi:gﬂmEﬂtrl;xad_

“been u _sed because the "highs" n eeded it, and Se ean ‘:'s..-llz»curl'a hava known'' -

because she had 'dﬁi_gcgséeﬁ:sjeésaﬂs“ w:.t;h then t.he dajy before. )
During a t‘;réaﬁlVE writmg asdlgnrﬂent in the spring, the s’ﬁudénts

were t::»isgeml Ehéir thi rtylmmutes of mdepemﬂ 1; seatwork time ﬁ

composing a story abi:mt "B-ly' Faﬁilji" 1'(111& teache‘f_ had'bagun to Qsé‘ : :

z::'n_é morning 4-week fo or . CKEHthé wflti _g s’sig_;meﬁ_tsi;' this_i% the

second veek.) '.Sha wraté ithe board some words that could i:e used in

ERIC
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“story was later’

~writing a story sout "My Family,

spelling "does ot count.”
self:

‘ou can be w brother. -

el

p =

ou can ba mw pupi:!y;!_
I like my pup.

I like my  father. -

-

e did

o

mother;

bge

it.

During a May ubsarvatiori,

ments.’

_dwarves on a trail, vith di

blue.") Héhad.;:@lared in ﬁhe
observer asked hinto read the
of the Qriéicél.woédsg such as

observer supplied.the words .80 t

he worked. on two fai
One was a "falicﬁiiﬁ;g directions" worksheet

ctions like

78

" although shésmj-phasized that

Sean wrote the followixz ng story by him-

_ I like.my ﬁ%\éthen‘. )
aﬁvﬁéppy;
‘When tﬁe observer é.sked ﬁim‘ to read his St@l‘? to beer, Eé_hesitaté-ﬂzcn
the word my (be(:ause hlS y was not clearly a ¥y and  he fead:;it as a t)-
not attempt to read the words bfgtheé;_; E&Eﬁsfﬁs tfgt:;l}eg, or -
‘instead he stared at each of them for sever=al’ séca_nds: and they
asked. what they were. After ‘they f ished ¢ ! reading his si_::;'_ry? the
rer aékgd bin how he knew to write tbé word -f%thﬁef;wihéfe he wrote
He p@ir’xt—éd,tc thé bgafi aﬂd gaifi e got it of=1 thera. VHi.s’ |
- e fnarked gt:n:d" by éhé t -a héj:‘as f’lEE qulckl}f read.
f'durlng)feedbaék tim__ L . ‘ S

o e

uHI\

1:137 complex assign-—
;,
(elg., a series of
first dwarf's c
When

chlﬂ not read most

"ecolor the=
first few items.inco errectly.

directions to Fer,be =

m}i.«[

’I—Icwevar, when the

that hé could-read tT he whole sentence,

he immediately reilized that his answer was, incorree-ct and jumped =uprt¢;"

get-a éléarx ditto, On that. séme day, he ::tjmf:léted == math page _a-,’l;;m;i;

Lol

= - : o= -




ERIC

Aruitoxt provided by Eic:

" right answers.

_ was relatively .simple, often involving a single association, such as

79

piace valué correctly. He knew _whefe ‘to put numbers in the blanks’

(e.g., tens aﬁd ___ones'") but Ee could not read the words teﬁ%

and cnes. In response to .the cbserver s questians, he did. m:tz séem to
uﬁdE}:SEaﬂd the cam::ept of place value. However, he had _learnéd how

to use the format of the workbook page in order to come up with the-.

o
L

Help-seeking. 1In all of the instances Ju ust dgg’gtibéd, Se ean.did

not seek help, although it is not clear that he realized that ha needed

help. ﬁ@s&evexs,‘.s;aﬁ was willing to seek help from the taacha,: or -

o

observer on some occasions. These usually occurred when the question’

the name of a plcture in a worksheet where he wvas to color all pi«:turgs

i
-

that started with a certain letter. With other. reading and langu age

_assignments, he usually would go ah head and write aﬁswers, g.\?"én when he
i . . ) v .-
~ould not read the ﬁx:nriis or directions. He appféa&hed the observer and
N - L . B .. ] ]
‘teacher for help with math more oftenm than reading,.'and on these.

occasions he seemed very frustrated about not knowing how to proceed. -

,sem:em:es ass;gm@nt befc:g. his allntted saatwark ElmE was Qvéf, h

Att%ﬁgig:g to flnishlng _and undarstandlng of purposes of assignments

Sean did nét talk a great’ deagfabout fi—nishaing; nor -did he seem -

F.

concerned about the other students' progress on seatwork. There were

‘only c;r:zasi@ﬁal comments to him sélf, ,bau: haw many hé had left to do,

althcugh on’ the day that he had Sum:ESSfully cumpletgd the Sc:rambléﬁ .

\mn A

‘seemed qulte proud Df himse f and mentiéﬁed t-ﬂte to the teac:her t‘hat he‘ 7

-

wasi "done." . Althaugh fiﬁ;shlgg did nat SEEfn {i‘h be a .E‘EEEECupathﬂ L e

while he wafked _he usu lly d manstrated réllef Dﬁf‘e ;‘EhE Eaaghar had .




checked his papers and he was released for playtime, and when he had

5

he could play, he did thi hurriedly-and

to .correct ‘his papers before

with a pained expression.

i beginning sounds, he said that h

ERIC
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' fGIaSSfDéﬁ'A Student 4; Dexﬁef'
o - (Pattern .of adequate respaﬁsesj

Desﬁer_vsé;afiginélly placed ip the hlghesc level fEEding group

,é remained there dur ing the year. His eacher ueq:flbed him as a

mart child, but pné whém she felt had various P&réanal-?roblgms due

&

to his home situaticﬁrénd;diégBQSEJ hyperacti vity. ‘(He was medi;aied
dufigg tﬁe=séh§§1‘day;§ "He u gally laaked Vanétask" whéﬁ dbiﬁg!hiéi'
wgfk; and'almost élwéys had ﬁomplétely CfoEEt saatwark papers.x

. : - T : IR . ) . ; y

- Ease Df aﬁswering and awaren 55 gf diffltulty LT T TN

Déxter almdst al ays campl Ed hls seatwgfk assignments quiﬁkly

and correctly. .When Eg was asked to read ‘them or explaln sameth;ng to’
the absefvgr, he did so with ease, and even slipped inté'a Eeache:
fole, tfying to get tha abserver to work thfaugh the pfﬂblems. Whéﬁi

ever hé was asked to read he did so Eluéntly@ When abserved with

E?ti ve' writi g assignment, 'he not- nly Eampgsed ‘and wrote the stgry

B q41ck1y -and ’ gasily, he did sazwizﬁ'appafent Eﬁﬁhuélasm, sayiug in an

as;de to the cbserver as- she passed "This is fuﬁ'“ L e

He quiqklf identified mast assigﬁmentsfas 'éasy éxgép;Afaf some
' pages about long.a nd short vowel sounds, which he ‘said were harder for

him. This asséssment_éarfespaﬁded to his performance, in that the vowel

pages were fhe aﬁlyiassiguméngs where he had many ‘errors.

%
-.Strategies for’ ‘do g ass;gnments

 Because Dexﬁef performed his?assignmgnts so quickly and easily, - R
there was little abservaﬁlg=evidénée about szrgiegieé_used._ Wh&ﬁ'qugs¥=
tiaﬂed’ab@ut Eéﬁzheghad’doﬂé sgmeﬁﬁiﬁg, he QEEEQ ﬁlayed-teaéher“andf

i‘tald the DbSEIVéIthaE she ;auld flgure it QUE harself i she tried

[

i

ERIC
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What available EVidEﬁEE thera is Suggests that his sﬁfatggi were-
"a?pfapr;,té and based Dn an understanding cf the skills or ccncepts
being applied. He talked to himself a great deal while wcrking thraugh

assignments. He occa si ﬁally used hls fln@ars fnr math pfcblams,’

When doing a s word puzzle (the first Eime it was 3551gned in this

ciass), he drew 1iﬁes frag the list of words to the clues befaré»filiing.

i

in the puzgié;!whigh;he then completed correctly. -During an interview i
on April 7, after ha had: finished his work, he was asked why he had
vused hlS f;ngars on one’ af ;he math problems.lfﬁe éaié he couldn't

remgm&érfwhiﬁh maﬁh_prabiem ’that had been but that "it must Eave been

M\

' a hard one." This uggests that he understands that such ailds are

especially important wiEh harder prnblémsg- In the same intétvi s Dexter

.was asked what he had been thinking about when doing an asgigﬁﬁent that

requlfed studants to fill in Endlng ‘sounds for.words. He said that he
- did it by thlnklng in his head what the ending sounds were, which again.

sugge that h;s carre;t perfarm ance on seatwork was grounded in ...

a _ . B L,

knowledge of apprq§riate métacognitive strategies.

Eelﬁfsggkigg,¥f33éaﬁsa most’ of thé wérkxvaé,tery easy fgrﬁDagééfg

\R\chére ere not many oce 351aﬁ5 on WhiCh he sought- helpzaf{needéd té.segk'
Egip. Occasion ally he asked ‘the téaéhéf to iden t,fy pictures (fnr»f_; Co-

be gi nlﬂg saund dlttas whete students markea all pictures that bagaﬂ

L]

ithja certain gaund) and once - duf;ﬁg a creat;ve urltiﬁg asslgnment

£

he asked the Paacher how to spgll the word "ter fifi " Dther thaﬁ th;s,_*

.

‘né in stanaes cf helpﬂsaéklﬁg wafe 16;&&._ Ihé anly kind af ass;gﬁment

on ﬁﬁiﬁh he made many Effcrs invalved vawglisauﬁds. Herg heéwas-mat

- observed asking questicns, aven thgugh late: questicn;ng by the Qbservérfis
A:gﬁgaigd that HE éld nat always uﬁderstsnd what datermiﬁed the diffe:

ERIC
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egories of vowel sounds and :anside:edéthese-"hard!": . -
‘Attention to _finishing and understandi ﬁg af puquS§$
There were more instan:es af Dexter atteﬁdiﬁg to finishing than

Sean. Dexter often made publie statemants to the teacher about being
"done.' At other times, he was absazvéd'che:king with students around

‘him about how far they-were on a certain ditto.
When Dexter was asked gquestions abaut,why-the teacher gave him

certain assignments, a common answer wéé "Eo leafﬁ;" snme:i i he ;
fccused’@n the easineds afrthe_asségﬁmént:'-?ta show me that I cguld
do it." There were no éﬁéiifitéﬂéﬂtéﬁtﬁgelaﬁéd purposes given to
direct questions of- "What are Vou'learning about here?," but at gther ;
times, Dexter deséfibed the vowel asgignments in terms of the specific
content covered Caggi,-“Thi$ §age)is all about shart;g;“).:"” :

" %j ! . R : )

. .
:)) N
B ! ‘& =
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~but was mavéd dDWﬁ to the sechd lowest rgadlng gfuup (aut of faur)

=)

during the yéaf; His teacher described him as an unccoperative child
ossible emotional problems. He

"

L) '

with -aggressive tendencies and

received many" behav;gral CfoEEtlDﬁS and: EfitlE 5'5' and was gbsarved

"@ff—task"'ffequantlyi As.thé’year Weh; on, :hé;became‘mafa per sistent
A,wiﬁh his seatwark ‘po bly due to 1ncreaséd pressure ffam th home -

- and téaaher'tg improva"hi§'behavi@r.

sga\gase of anfweflng and awareness of dlff;culty:\m

N~ ~ N

Most of the abservaﬁiaﬁs af Randy doing seatwark were durlng the

.standard d il’ boardwark 3331gﬂmenﬁ. The teacher wauld put up four ' L -
to Eix sentences Wlth blanks, and ?lace a list of words alanésidé.the
',Seﬁtenées. These words ..were ;sually new va;abulafy rds. Stuﬂents

- were to copy the serntences with tke correct words in the blaﬁks.:.ﬂgualiy

the teacher would - read all SEﬁEEﬁEES aﬂd warﬂs Whén Explalniﬁg the.

assigﬂméﬁt; : -

Whlle da;ng thls type, ‘of assi gﬁmént,'Randy often ééuid ﬁdtjfegd ’

K

the ﬂEW‘WGIdS; and_ Ehus EOuld not figure: aut what to put in the blaﬁké;i

(HE aLcasignally alsa had dlfflcult;es réading the SEﬁtEﬁEEE ) chévéf,=

‘iﬂ"tﬁe process. of picking the mostﬁse SiEl ,Grﬁ”

befcre makin gi
was - éasy for hiﬁ;: Iﬁ an April nterview abcut this”tyﬁe ,f - igﬁmant,

L L i P

;Ranﬂ&ﬂfe i;y told the Qbservef ;hat he had tzouble with new words,"

:whlzh ‘was an a:;u:ata percep;ion.; In contgast=t§jhignhalting performance =

ERIC
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cr—‘drauing a pictu re) and thathad more= familiar vocabulary.

c:sﬁ the. béérdwéfk, he quiﬁklyi gnd’suge;c‘i',g‘sfulj.y’ éa;npleﬁed warkba@kr

pages thai; requn‘ed a simple: form of zespcﬁsé ('fﬁakiﬁg a sir‘;gle matk .

joing. tasks - ] o

Strategies for

Thé most pfavalent stratey used By thisstudent when doing the

=

standard - bcardwatk 3551gﬂmaﬂt {and SémE athers} wa s to. ask aﬁother

A sﬁud&nt far-;t;hé ‘correct aﬁswe;‘:.’ Other S¢ﬁd§n§s re dily told him the

word. to go in the blank, and mewould 1:1::13}’ it quicklyi g S@metimes ‘he

was obs Ef\fied talking to himselfss he wrould read thé sentences and\

Saylng 1etters to hlmself whlj_e copyings, and he did try to sound out

C new wards, although hgquiakly w&mld b%zame vis:ibly ffustrated and

‘a st‘;fétegy ("fead the whcrlg 8 tenca") —and supplled h:l.m w:.th unknawn

turn to, another child ft;n: hslp Durlng “the April abservatlan, no one .
was 311::;1113 near hlm, so the gyhserver w—as able tc see what he did omn
‘his own. Hé ,aigd down the Eixst two ’E?Gfds of the sentence, then

drew the blank Egr t:he third wor&, aﬁdf: then beg o ta*scafn Ehé list ﬁf

L
o]
La]
P
o]
™
']
La’
o]
=
I
r

o fi 11 iﬁ he ‘t;;lank (vﬁii’hnuﬁ any i:;diéa;tian that he. had

B N =T

al

asked him to réad a new ward t_:,o her frcsﬁ hls paper, he c:ould not read

and then he was st;-:t:essful. 'I'hese two Examp;es

could figure it out*;

suggest that he’did not use Sgﬂtéﬁéé‘ci‘:ﬁsi&tf’_‘jxt spon usly 'as a source
of information for reading unknm word. s org mgkiﬁg the selection.

" - However,. his performance on t;hese DEESS —Sons when thé GbsEfifér suggested

‘s

wgrds suggested that he cmj‘ld mke SEI’!SgE Out af the sentences and use

A knawledge of t:t:mtexi;, even Ehnﬂgh he haﬁ ‘not dt:mg so spantaﬁefl}r. :

AN .= * N \ . . ' =

85



As Ed abave,. belr:: -seeking was a key s rategy A
u%édfby iaﬁéy:, Hévalmast alha#fs asked Dther étudentzzs instead Df the
,»ﬁéééhef, In faf;t,» oﬁktwg océasicﬁé—, the tea«;hegiwas‘ r’xeé: him *x;?hEﬁ hgg
uag hav1ng di :ffi(:;,lt:iés reading a w;:fd; Instead of asklng her, he
‘tur—ned to aﬁcthér child as ‘soon a% sha;mt:wed on. If 3;1 ther child
ré%ﬁsed a request fc{t help, Randy Qc:uld ‘keep. on éékiﬁg or go.to someone L
elzg; but ﬁas not easily dis{c;m;agéﬁ in’ éfztempts to get;‘assis;anzé. :

In tﬁga Janﬁafy: Dbseﬁ;at_ion; he wéssb persi sten t a‘bouz asklrxg one bay
Eha; ‘the teaébgﬁ nétiééd from t};éréj din ag graup, and told the boy tn g
héj,_’_gtRandy wit;h, 'ﬁh’éh:{ix:fds‘ that he could not r*e(aii.‘ _The boy.--not- Dﬁly ) i
rea=d tﬁé new. w@tds? Fbut*alsﬁi-!éu;piiiééi tl;ge answers for théiblganksg““ 7 ‘
CTRL_ s same tactic éas.éémgnsgrfjateé when the Qigésé;}gad:a worksheet that ;,;

pre=sented slmplé logical syllogisms, wﬁeresghe students wefgiﬂ;ma’ﬂ;‘@ﬁé

" of two pictured choices for the t;t?m:llisiézi; Randy ffgaé the prémisés;
the=m siai;d,g "I don't get it," ;Eﬂd ;:ux;qéd to égﬁ:éaﬁ;else for Ehé 3-115:&.731"5;{';)i
'I'h% ‘other stﬁd%ﬁtfiblriging;y: sgpgiied ;,éll. of the Qr:ffi;eét _r;.'hoice’s; In o ,,
.Apfaé%i s Whéfl étudéﬁts were t§.~,;fi§ﬁish a 751;@;1:3: ég{:ut ra’l’iﬁ?she ﬁ@taé.ppe f 'ﬁj!J
5311 rtér'llf;:é,r "for ﬁiﬁ h he askéd é ‘frlend to’ spél;L Eli{w@fés ‘except I, b;,

_Agg_gzjgntgiiq:;:g fin éhiﬁg a%xd under ot ding’ t::f pufpas s of a j';ﬁigrﬁerxts ) ]

" The éﬁse;r’vér noted herl ,impressioﬂ xlthaf; Randy alwaysr :sze‘é,éd; toe :wént S
';;a =et finlshed a_nd getythe wnrk out’ of the Eeatwark ,—éé’; ;éa_z; o
t'flgl for b’;m. _For !egémp};e; during Pn, pbseigatiéﬁ in ?ecetﬁber, he was', .
hga;-:d talklng to hlmself*abaué ’jél}: ﬁi = are té Iga, ‘and as sgcm“a;s _

he :‘;E:Lnlshed hls wm: he quickly jumped up, :rumpllng "11:1.5 paner Eec;a sé -

aA,»,u‘«

i"I;Ek‘r—!gfg-"ai;fftxgs‘i ,,t 50 fast, aﬁd ter ally thfew ;t 1n the basket.; Duflﬂg a _zﬁi

ERIC
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Jan—;;m‘j obhserv——nation, he sighéd with great relie

=

that "it's done," and_ -

timﬁj’;ﬁéexc}aiﬁe‘d wit;h delight’ghén he finally

durda Marclem &bserva

findded his Ez—:;af:er,é During the April éhservati‘cﬁ, he told the observer
* thafl did nest like Eéjﬁte stories (one of his assignments for the
day) becauseé it takes so long, and then I can't play.” When he did

V]

not. fhish hii%@fk early enough, he did not get play time. . .- ‘.
ndy was= only questioned once about™the purpose of assignments.

Whep gked why— the teacher gave them the Eﬁa‘:dwark‘.aséigr{fnam;s, he said

i = - = - e

-"s0 lun

lear—m." When. asked ﬁhétﬁii?_é% was learning, Egsaid, “Mords." .

W ) i ‘,: ) - o B N ) ) o B B . ‘
" The terver a _-sked, "New words?" and Randy replied, ''She puts them in;

/

but liways g -et sﬁw_;l;(; on them," which was an accurate E;mrfarjr of his

expetlices wi  th this, type of ASESigﬁméﬁti - _—_ |

v

e : . : : R

E.‘j B ) - - . t
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Classroom B, Student 7: Cassandra
(Adequate pattern of response

Cassandra was originally placed in the highest level reading group :

and remained there throughout the year. . She was remarkably consistent -
from one observation to ‘the next, and always appeared to be a quiet,
conforming child who enjoyed all Ela;sréém activities. She was always o
artentive to task, and almost always x Qﬁp ed her 3351gﬁm ,té‘suécéssérl
“fully. The tea Eer saw th as a pleésant studént Wha'wéfked hard 4
. . !

despite a "pd,tj fam ily background"” and v sn:r_; pfablems. } H '

i i

. .. ) .
Wl ‘i e
Ease of answeping and awareness of difficulty

. - \. . » ! A ’
Cassandréidid all ﬁf her work easily and read fluently. Wﬁéﬂ; . o

daiﬁg the staﬁdard baard-assignmggt,;she Was ebéatvéé’evEﬁ iﬁitha first e

half of the yeaf thaﬁ some siuéent éxsti;l E@py;ﬁg lELtEI by letter) . !'ff
to be. CD?Ylﬁg entire wa%&s ar'shcrt phfaSES atvDﬁé tlre 1ﬁdicatlﬁg - {
1th é she s%wiaga fé&émﬁéfé& thaa as mean ',gfﬁl é¢hunks.. There were ﬂa‘:;
'eﬁtr%ég_lndlgatlng that sha ever ccn51daféd hgf'ﬁérg difficult, or ome-

kind 95 ‘work harég;wthan any?athez ‘but ‘this E "gfg - még ﬁ&;?£a§érhégn=

asked diractlyzsif, : % V ‘?!7?’ - = | )

N . i"'" ; - Sl e - T s e L !i%

e*- . 12
’Cassaﬂdrai' As ﬁ@teﬂ abava, she cc

be a sens;bl

i
H

dld nat know haw to- dg “a- ﬂl E;Eiénﬁf- 11lo Wiﬁg d;tic that had baen plagéd

3 * ; I . f . =

i

'én*gtpdents seats baf@ :

1
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Caésénd;a wanted to start -
éhd,théﬁ started éélafihg the

reading .

- th

,Saahet entered

,reaﬁlgns and fpllawiﬂg t:’hem.= ngever, Qﬂt

Aassandra immediately asked har what tc da;:;

fi Thé iﬂﬂidEﬂt just des ,be& s h

St . "

Cw e v

- _ (s C : s

a2

Ihg abserver naté Ehét:Ca saﬁdra alﬁays warked carefullj, not-;

R R ] LTI -
) apgeaz;@g’t@ hurry,toifi ish. -There were na;instan:%s of her femaﬁﬁiﬁg

on hérfgfaggéés or comparing tha’aﬁgﬁnt'cnmpleted with Gther students_
Cassandra was ﬁéyéf—askgd directly abgut Ehe purpasgs of assigﬁ
EEI R IO P ,-‘;

. =

ments, and gave no other“clues about har understamding a;izhia.

\E-H

al .
5 @
= .
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‘Classroom €, Stﬁdénﬁhg, Béth"’ .
(Poor pattern o:

Athege & JESt ﬂpthiﬂg iﬂ’ﬂepth " She was A lly atzenﬁive tg her seat—'?

wgfk althaugh shg maﬁaged to mix it with

wark ass;gnmgnts EOntEiﬂEd 5” 'alferfgtér

= O 0 =

’g:',;ﬂ': ,_'=Vf 5%=' S

ﬁééé Df answeriﬁg aﬁd awareness df diff'cul ya;

'ansﬁéfs*wéfé wfgﬂg,:buf

‘7fthe wcrg'away and be dang wlth it.; On baafdwa;k she cppiﬂ
igtransferring whéle wgfds to" herip%per quiék;y; ‘ .

. :fead théibaafdwﬁji seé éncﬁ - ek
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nte that her answers d;d nat make sense.; Fﬂf_éﬁamp

t 1 Ed sets Qi thfe

v;.mﬁgnhe matcheg ta,anevgf thfee pigzures.—“Beth“quiEkly dIEw*aéllnE

g. - - - . .

_betWéenieggh'EEﬁtence and pi urg, whlah ﬁadé for ome: 111ggicalg»fr

;ebﬁhéatiaﬁs; Simllarly, on a th wafkboak Pagé w;th ﬁumbef 1iﬁgsr-aof

tg be used tn 1l1ustrate addi ion problems, sha quiakly drew arfﬁwsf i

that ha no cor ESPGE&EREE to the p:ablems gi 7 i She cheerfully

ERIC
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?lassfémﬁ C‘. 5 S—tu*d_éﬁtf iZf AnﬂEttg

= £

Lt Cmbaardwn kl- shé;i capleL f;.'»ffec-tly and smagthlf} in nng ta ; ward

ﬂchunks ,‘ with few Eh&::ks fal spelling, iﬁdit:atiﬂg famil_iafity with*

':w : ir . BT E sl L

words . : h
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strategy that .

"'was asked abgut tha purpg
L e PeS

ERIC

Aruitoxt provided by Eic:



«of ,ﬁhbm%aﬁas__ﬁ;al"n';e}w. ST iTent in:the. classroo
_the="beginn

‘Aaron .s: Eeadiﬁg gr‘mig :

. unifoly poor.

and’ shef %ltthat };;e ne

vas visy@éagbetiTé?- and 'di

ERIC
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" ' T 101
- N Classroom D, Student 16: Rachel

" (Adequate pattern of responses) :
’ Rachel was dfiginaliy placed in. the highest_lagé;:readi ng group
and éhefremaingdyépergfall year.. : |
ﬁﬂévéfjég;fEEgéd for migbéha%i@?g';Shézﬁas suctessfﬁi with all f;hoof!
_E§Sks Pbsafvéd. During éeatworkf‘she was aﬁgéﬂtiVé ééé er tésk'éitﬁ K
- 4 'ﬂaii3ﬂal;glaﬁﬂﬂs_ahﬂuizﬁhé_tﬂﬁmfsaﬂdish%EHQrkEd—EaEEfulL¥=and,::f,;fr;g

rsteadllj and wﬁ% amOﬂg the fi:st of be 'é; oup E,xf%nish written : ;
aséléﬁménts. : ! | \ﬁ .
- Eas;ness oé response andrawarega$$4§f difficulties : ;
. Rachel- was QSqally :ampletél *ééreét on her éeatwofks wiéh ) B
‘ the ék;éptigﬁ f'éne page on long and short vowel sounds. She } sad - N
1fluently‘whéﬁ-askéa to fead herAwarkshéé S!alﬂud- She was not asked ig
'abo¢t the rél tiﬁé éiffizu?tg of ass: gnments aﬁd made no stataﬁents- ﬁ_ i:7Tﬁ

ficé a ad - may suégest Ehat

ERIC

Aruitoxt provided by Eic:



. : 102
Qp:é,-aft3t=compl§§ing three worksheets, she read over them all béigfe"
turning- them in. Such self—checkiug was ﬁDt aften Dbsarved in_ any

of the ﬁlaséfaamgi On another occasiaﬁ,fshg»bégan her work period

by -circling.the numbers of the assigned pages, which may indicate a

#
Fa

W‘

planful épprgazh to é;ﬁi ng started. (On ‘the other hand, this wds =~ . -~

;;sémefhiﬂg!thé-teaéhéf usu&liy did, so Rachel may have been simply

= : . .

ccmﬁiyiég with form-requ uir emanﬁs as she perceived them) ..

Attention to flﬁlshlﬁg and avareness of purpose of assignments -
= = £ ’

There was no evldenﬁ_‘e that getting f:\.nlshéd was a_preoccupation

of Rachel's. She maéafncgstatements about her progress to herself’ ®

e OT anyanawelsa:i“DﬁTEné"égzasién, she was asked about-the purpose of-

=

a workbook ‘page and she stated. that it was about "long and short . . .

‘m\

inds." .On other péga 5 hcwgvef, she indicated that sh§ was just R

" "ledrning 'about réaéing;" e SR f - .

ERIC
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Interview Vaflables That Comprise Cluster Scores

I. Student Outcomes . AR - : .

A. Emphasis on discrete skills and arruracy without -; . - - ﬁ;

reference to'gcmgrehénsicn; : .
2 :ox

1. Review, practice. The teaihéf said thaﬁ a ‘rationale "

N for seatwork is to provide students pract;ca,.t,.= . e

vféviéw material that had already been taugﬁt-‘gf

to ralnfarge 5ometh;ng tnat had alraady been

a

A = Y
-taught; The EmphaSlS here was bn seatwork as a-

follow=up actl ity to pzév1ﬂus lnsttuctlan_ 'Thisi i;z-;_¥ s

was in re s? se to a questlan that asked what tha S .

teachats ¢Qﬂ$;dEfE& whEﬂ seleeting saatwafk

]
|

“3551gnments.

2. Spe

Lfic skills.. Théitea:hefjméﬁtianéd-épe:ifiz
. _ 'Skirl areas as the basis for. seatwork assigﬁﬁenEs. -
= ! ] == .

These include phan;gs, spelling skills,fhaﬁdwriting - .

=

sk;lls, agd pungtuaticn, Ih;siwaszlg rg
a quastién»ﬁbat aSRE&LwhatfthE'teaghérs considered
- N '-when selEgtiig seatwnrk assignments- . --E_ *:

E i o i _ =

.73gv'Hatzh to what is ta ught. The téachéf axpiiéitly e

f,fe éd to the raiat;gnsh;p EEEWEEﬁ seatwafk aﬁd BN

ather instructian.' This was. iﬂ réspgnse to ”"s'

questian that asked what the teachers Eﬁnsidared'

é,‘ff5,;ﬂb,'wh n‘salectiﬁg saatwark assigﬁments.

ERIC
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4. Correctness/asccuracy. The teacher listed correctness

of papers and accuracy as one of the criteria in

checking. This was in response to a question re-

garding whég and how the teacher checks seatwprk _

| and prav1dés feedhack,t@ students.

5. SPEE ific 7kil or knawleﬁg ga;nad. This was in = -

responsé tﬁ a questlan abaut the teachéfs assessﬁaﬁt

of prngress in zaad;ng achievamenﬁ of ta get éhildteng‘* -

6. ’W,:dfa 1ysis and recogmition. This ’éfars ‘to RN -
1mpfnvement in letter :ezagn&tlan, sound recognition,

letter saundeQZfésPaﬂdence, or phonies skills and

'iﬁcréasédiabilit? to. learn sight words and iﬁcreased

£

This jas-in respunse to a

£

'éight vcgaﬁui;ry;

questian,ﬂﬁ.thegteache:s tbggghts zelatlvg to-final- - - - __

assessment of :aadlng pfcgrass. -

ﬁ Emphasis on . camprghén51an and sgﬁsé¥mak1ng.

1;g Sense making/gamprahanslﬂn- The Eéaﬂh&f iﬁﬂiéa

"
[
\I .

~or in SQma-fashian.ha& "madé sense" out of the d@ing @

of the task. :

Z;' D:ganisat;an. Thé,tééchér=refarfedéta chélstudéﬁts'

."al

Ei ab;lity tQ see pattéfns and ‘to set up papérs accardlng_s

=

to g@rréct fﬂ:m§t; fémemher4ng E, in Elude needed Ele ents

Sy

- ;-;$uéh;§$ ngmerand-daté“fsﬂMLhaw_,g atliize spaees and 1ines

Son the,paﬁért*‘IE'élsé

ERIC

Aruitoxt provided by Eic:



: handwriﬁiqé_mf neatnass. This ?a; in response to -
. P L .
a question about what the teachers took iﬁigﬁaze@uﬁt g _
when asse ssiﬁgastudeﬁt pfogféss in reading. s :
3. Sénseﬁaiinékgsggsgi_gp:agséés progr éi_ The teacher
referred to the Stuqé nts' ’bility EGESEEVP atterns and
,ﬁo set up pagérs:aﬁzotéing tﬁ zatrézt féfééﬁ iré@;ibgring
:tn include neédad eléméﬁts, such asvﬁ;mé and. data agd
:‘*’A?hgawité ur lize spa:es and i;ﬂes>;é papari i; éi;éwf‘*v:wi‘ﬁﬁi
iﬁgluﬁ'i' 7 » 7
- 'effacts, éfaérliﬁesS af desﬁ,;an&'undEfgtan&iqg fulgs
r=and rautinesi; Iz did not include hgniwgiciﬁg or neatness.
(Same qﬁe tion as abové.,- . ’s |
4. E@mprehensiﬂn, as used to assess pfqgfess. (Samg-qgesciqn;
¥w ;;asahwé) ,,%;%T@%”,u_gﬁ,;;, ¢ - >,
o - S B Gl . \ . o
5. t )
. Eméhagis on ggatness.T;  _; ; e . EA o, -7

~ 1. Neatnéssﬁ;ggib;;ity;

indicated that she . - . -

ngass Qf pap

rs, e e

T

=

ookad i ﬁr naatness and «cle

. written work; i.e., fﬁtmatibn’af léttéfs,’uﬁifafmit§

ERIC
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s | o _ PR 1oz

smooth versus wrinkled af“:tumpled:papér.'rlt

- inéluééa overall appearance of d:awiﬁgs and
7asthéii§f§ﬂd-té§hnical asﬁects éf dfawingg 7
) This §as in réspanse to a. quest icn abcut What,, o J
the taachers gaak ;nte é&caunt when assessing student= E
Pragress 1, - 1‘$KH:
g. Handwrlting, as gg;émta assess studant pr;§ggss. The 7 ‘
. teacher. zefarrei to 1mpravamﬂnts lﬂ 1ett er formatiom, ’ p
Lguﬂifa:mity, and_gpagiﬂ;ir Thls was in feéﬁ:ﬂSE to
a Queéﬁigﬁ abautﬁwhét the teachers to ook 1ﬂﬁa!acgcunﬁ N
in a final assessment of étudéﬂé progress. -
D. _Eﬁéﬁaéis on Czeééiﬁiﬁy; ) 5 i §;

g L;gggg;gﬁéggg;é§§;;§[;rga§;;§ work. The E;aﬂher ) ) 7
_ﬁgntioﬁeﬁitga ﬁ3§d for ianguag% ét>r cabula:y *f_. e ) :
idéveiﬁ?mgﬁt'ar:ﬁha need EQEdEVEiEE afeativé tﬁiéking: : o L%

és_én;‘?a:f\ El %éh;nd selectiﬂﬁ af sea;wark B ; R )
‘Sha may have alqa talkad abaut the.
B A Tgfér studéﬁté tg;exptéss d ﬁse;%és whi;a%? N o
é ng éea;warkiés aﬁgiﬂﬁaréaﬁtrzgﬁéidéfaﬁian.? i

"~ This was in faépanse.tn a qu

estlan that askéd B

Ihé_%,15

‘;Cteativ ty,- as égﬂsiﬂEfEd in final asseszment.!

«2 =

'teanhaf faferted to. students ingreased ability to ;i e

s = . - . - L. . - —g*;
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A. Emphasis on persistence ;Dmpletlag of assiﬁﬁments

1. Completeness, mot skipping. The Eéaéhéf said that one

of ‘the thiﬁgs Sﬁé checked quzis that studénts had

. i _f nished theit,papérs and had nag‘léft anything out.
_ u$his was in response to a question régardlng when and
_ how thé‘éaéchéf:ghegks-sgatwafk'and.pfavidES'feedEacg_

-'; . to students. . ’ | | )

2. Teather's standards for work compYetion) The extent to

which the teacher stressed completion, whether the

;;.eighasis was low, moderate, or StTong. -This was in
7 . Iespansa to a questlcn about. fhe emphasis teachers. ;

placed on tas k camplétlan.

L LS; Student perSLSEEn:E, as gs@d to assess final pragress._
. . . - 3
' . ' The ﬁéacher ;éf?ffédtt@,tﬁ%;%tquﬁts :abillty to, stay- iu'g
i‘ Engaged in seatw '.Ek versus 'Pl:a’;:it;g afdi’itid; -..an |
i < finishing within the allnwed tlme. “IE 1n:iﬁded fefer,
o ;éeg_té;éégi;nlﬁg Eé tiﬁéiﬁérsus PfDEé;;;iﬁ iéﬁ; ﬁt?ﬁé§?i :

Ehmughtiul- about the task versus rushing thraugh
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response to

g teacher checks seatwork and pfﬁvides feedback to
students.

2, Evldénce of effqrtg The tgé:her iﬁdiééiéﬂ that ‘one of

her»gfi;eria-when checking ﬁés_ta see that studeuts

had tried to do the work. (Same questicn as above )
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3. 1anidfg;§, The taacher feferr d t

, ge;é érlzanfiaeﬁce in-his/her ability. to do the task. )

> iﬁclﬂdEdAWEfe references to self- egncept aagézugss tn

-do the-Wark,'williﬁgnESE to give oral or wr;ﬁtan

Experlence, rlsking bélng wrnng, s

=

question about what the teachers tagk ‘into account
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Asentencesi 'This.ﬁaé'intres ,’qugstidﬁ abbutk

':‘what the’ teachers
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O

ERIC

Aruitoxt provided by Eic:



ﬁ@ de well, and caring about’'work. . (Same question ‘as
above.) ’ : ‘

6. Prefer student keép trying. VIBE teacher,indicated that
ghe pfeferred that a child who was stuck and could not
get help wait for help without’ finishing until help

was available. This was in response to a question

about_the teachers' preferences f@:r,hatitﬁ do when

- stuck. o : S _

2.  Emphasis on behavior, zoggérating with taache:

1.
selecting seétwgfk, that it is-used iﬁrtéaching StuéEﬁFS
claéér@@m :@uﬁiﬁes aﬂd]ér cérkééP éham §cégpiéé while"
she taught small groups g% 1nd1v1duals. Tﬁig‘§35 in
résﬁénggrgé quest;on that askéé what the teéchers
~ﬁgan51d3ﬁgd whén Selecting>seatwcfk assignments-g ;f; ; ;A ;

_fg;;fCQQ' ;égicﬁ; The teacher feferred to the student 5-3 i
w111;ngnéss to aazept the_ tPaCth s (or gﬁher adult s) ..
authar;ﬁy, and/a: malnt2ﬂaﬁge of gaadkhumﬂr aﬂd a pasi— 7

'txve relatianshlp ’i h peers, *Inéluded aré féf&ﬁEﬁéES

'tﬂ the student s abil;ty to keep rules and w;llingﬂess

:This was iﬁ

) ta ab;de by establ hed:rules aﬁd:

*:respanse ta a question abaut what Ché ﬁéaéhefg'tgoEA

[}

Lot : T x

- iﬁta aﬁcaunt when assesslﬂg studant pr@gtess iﬂ

O
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referred to the student's ability to listen and “tra;kﬁ : :

or stay with (1) whole-class or reading group aﬁt%vities, .

‘and (2) teacher presentations and explanation of .
- assignments. It does not rafersEaethe quality of

Zttention given to seatwork or Being "on task' im the | -
. sense of doing the assignment. Vit'alga inc}uded general

réferences to a*tEﬁtlveness and "inattention." This

- i
&

was in respgnsa to a questian about what the téachers
- | ) = = f’f : T
took into account when SSSESSiﬁg Stpdéﬂﬁ p:agféss in" © &

reading. = - ST

= = -
2. Attantiﬂn used in 3552551ngA§rag:ess. Ihe tea;her mada E
&
IEfEIEﬂCES to 1isten1ng to dlEEQEiOES, ﬂangentrating '
more‘deeply, or for'incréasgd amounts gf time. -This was :

in response to a question about what the teachers took

- K . B 3 e ’ L= -
iﬁtc account in a final assessment afrstﬁﬁénﬁ pfagriﬁsg_' N

1!1'"

E. Accgptabillty of StudgnCS

1ping one. annthér with SEatwgrk _.';,;

achers, aEEEﬁtaﬂze

1. -

Thisireferfé&”ta,the

'ahd@fsed théridéa éfr,"

'>ist aént behavig, whenr"stug




